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Summary

Linking Hispanic Heritage Through Archaeology (LHHTA) 
is a non-formal, experiential education program for Hispanic 
high school students that uses regional archeology as a 
bridge to connect urban Hispanic youth and their families to 
their own cultural history. Through visits to National Parks, 
local museums, and university archeology laboratories, 
students engage in the study of Southwest archeology from 
the prehistoric to the historical periods. They also look at, 
and participate in, present-day activities that evolved from 
past cultural practices.  

LHHTA targets a community that has historically been 
underrepresented and has very low levels of engagement 
with the National Park Service (NPS) and archeology.  

LHHTA was originally piloted in the summer of 2013 in 
Tucson, Arizona, and a second LHHTA program took place 
during the spring of 2015. In 2016, the National Park Service 
once again partnered with the Environmental Education 
Exchange and the University of Arizona to offer LHHTA for a 
third time. The Environmental Education Exchange is a 
local, community-based non-profit organization and has 
developed, organized, and managed the program since its 
inception. The University of Arizona has provided the 
archeological expertise and resources, classroom space, and 
program support. This report provides an overview of the 
LHHTA program that took place during the spring and 
summer of 2016.
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In addition to the Environmental Education Exchange and 
the University of Arizona, key partners in the program 
include local experts and resource specialists (originally 
identified during the LHHTA 2013 pilot program with new 
partners added each subsequent year) who offer additional 
opportunities for students to engage in history and 
archeology in the community through environmental 
education programs and community service projects.  

As an incentive, and to deepen participants’ engagement 
with their experiences, iPads are given to the students and 
teachers to be used as tools for recording and documenting 
their activities. In order to successfully complete the 
program (and receive their iPads), participants create and 
share a personal digital story of their experiences in 
LHHTA. 

By forming personal and community-based dialogues 
through this program, NPS aims to develop a stronger 
relationship with the Hispanic community and increase 
their attendance to and involvement with National Parks.
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LHHTA Program Goals and 
NPS’s ‘A Call to Action’

“IN OUR SECOND CENTURY, we will fully represent our 
nation’s ethnically and culturally diverse communities. To 
achieve the promise of democracy, we will create and deliver 
activities, programs, and services that honor, examine, and 
interpret America’s complex heritage.” 

 - A Call to Action Preparing for a Second Century Of 
Stewardship and Engagement

Linking Hispanic Heritage Through Archeology continues to 
help NPS fulfill its mission for the next century and honor 
America’s diverse heritage. LHHTA fulfills this mission by: 

• Creating and fostering relationships with community-
based organizations by collaborating in partnership 
projects. 

• Increasing the Hispanic community’s awareness of 
National Park resources and opportunities.
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• Using technology and social media to engage high 
school students. 

• Educating Hispanic youth and their families about 
regional cultures and the role NPS plays in cultural 
resource protection. 

• Engaging Hispanic youth by offering special programs, 
volunteering, and career opportunities within National 
Parks. 

• Involving youth in healthy, outdoor recreation at their 
local National Parks.
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Overview and Evolution
of the LHHTA Program

WHY ARCHEOLOGY AND HISPANIC HERITAGE?
Archeology is the scientific study of the ancient and recent 
human past through material remains, and it is a subfield of 
anthropology, the study of human culture. Archeology helps 
us understand not only where and when people lived on the 
earth, but also why and how they have lived, examining the 
changes and causes of changes that have occurred in human 
cultures over time. While archeologists are primarily 
associated with excavations, studying artifacts, and curating 
material collections, today many archeologists are actively 
engaged with living communities in the protection and 
interpretation of cultural resources. 

LHHTA’s program focus on Hispanic Heritage in the 
Southwest through the lens of archeology employs both 
historical and material sources to learn about the past. 
Archeology is a particularly effective way of exploring the 
past of historically marginalized communities because it 
systematically examines the material culture and lives of 
those whose history may never have been written down or 
was recorded by those with alternative purposes in mind. 

By focusing on the four periods in Southern Arizona - 
Prehistoric, Spanish Colonial, Mexican, and Territorial - 
LHHTA’s goal is to give a broad overview of the 
environmental, political, and cultural transitions that have
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created the community of Tucson and surrounding environs 
as they are today.  Participants are encouraged to make 
personal connections between their family histories and 
larger social and cultural evolution of the region. 

EVOLVING COMMUNITY PARTNERSHIPS 
The LHHTA program was originally an outgrowth of a 
relationship between the National Park Service and the 
Environmental Education Exchange. During his tenure as 
Superintendent of the Juan Bautista de Anza National 
Historic Trail, Stan Bond, now Chief Archeologist for the 
National Park Service, had partnered with the Exchange on 
the development of a historical documentary on the Anza 
Expedition from Southern Arizona to San Francisco, 
California.  

Knowing the depth of connections that the EE Exchange 
(now in its 25th year in Tucson) has in the local community 
and especially with local schools, Stan Bond reached out to 
the EE Exchange as the logical partner for this high school-
based initiative for Hispanic students. EE Exchange co-
founder and education director, Trica Oshant Hawkins, took 
lead responsibility for the program’s development and
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implementation. An additional 
partnership was developed with the 
Archeology Department at the University 
of Arizona, involving both Dr. Barbara 
Mills and Dr. Barnett Pavao-Zuckerman. 
For the purposes of funding, Pat O'Brien, 
Ph.D., Cultural Resources Officer for the 
National Park Service and coordinator for 
the DSCESU, became part of the original 
project planning team. 

Once the program commenced, the EE 
Exchange further reached out into the 
community, expanding the partnerships 
to include high school resource 
personnel, directors and staff of various 
regional museums, and historical and 
archeological related educational 
institutions. The EE Exchange has 
maintained and strengthened these 
relationships after the pilot LHHTA 
ended, which greatly facilitated 
development and execution of the second 
and third LHHTA programs.  

Throughout this third session of LHHTA, 
the EE Exchange continued to coordinate 
and manage the program and the 
University of Arizona continued to 
provide classroom space and resource 
personnel. In addition, for this 2016 
session, several new partners and 
projects were identified and incorporated

into the program, demonstrating the 
dynamic nature of both the curriculum 
and regional opportunities.

EVOLUTION OF LHHTA PROGRAMMING
The pilot for LHHTA was offered during 
the summer of 2013. Twelve high school 
students and two teachers were recruited 
and selected to participate. For that year’s 
program, a kick-off meeting occurred in 
early February, followed by two 
weekends on an excavation with the 
University of Arizona’s Archaeology Field 
School at Mission Guevavi in southern 
Arizona. Following the spring dig, the 
program took a three-month hiatus until 
the first week of June, when students’ 
summer break commenced. LHHTA 
participants then met each day from 8:00 
to 4:00, Monday through Friday, for the 
entire month. Between the spring and 
summer session, several students 
dropped out of the program, due to other 
opportunities following high school
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graduation and/or the necessity of 
needing summer jobs. The program ended 
up with only 10 students during the 
summer session. The teachers remained 
with the program throughout its 
duration. 

Given the schedule-based attrition of the 
first session, the second session of 
LHHTA was offered during the spring of 
2015. In an effort to work around 
students’ school schedules, the program 
met on Wednesdays after school and on 
weekends throughout the spring, ending 
in mid-May. Throughout the program, the 
twelve students and two teachers 
recruited for the program remained 
engaged despite the stress of having to 
complete their final digital stories around 
the same time as school final exams. In 
addition to the stress of year-end 
assignments coinciding, another 
downside of the program schedule was 
the inability to visit some facilities that 
were not open on weekends or evenings.

Based on the scheduling issues presented 
with the all-summer or all-spring 
program, it was decided that LHHTA 2016 
would commence in the spring with 
regular meetings throughout the 
semester and continue into the following 
summer. It was expected that this new 
schedule would better accommodate 
students’ school schedules in the spring 
while still offering enough activities to 
hold their interest and allow them to 
bond as a group. The goal was to engage 
students throughout the spring while 
building anticipation for the upcoming 
summer’s program activities. Also, by 
meeting only three days per week in the 
summer, students could still hold summer 
jobs if necessary. This program revision 
proved to be successful and resulted in 
nearly full retention of student 
participants. Only one student did not 
complete the summer portion of the 
program. Although she was very 
committed to the program, her family 
situation changed and she was required
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to spend the summer with another parent in a different 
city. She personally stated that this was not her choice but 
rather, a custody issue. 

Another advantage of this two-season schedule was that it 
also gave students the opportunity to attend the University 
of Arizona’s summer field school and to visit Grand Canyon 
National Park in northern Arizona. These added excursions 
also allowed for additional camping experiences, 
something the students ranked highly in previous 
program evaluations. 
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LHHTA 2016 
Program Development 

RECRUITING AND HIRING PROGRAM INTERNS
Each year, interns are recruited and hired to assist with 
program coordination. In previous LHHTA sessions, the 
internships included a research assistant, supervised by 
University of Arizona faculty, who worked primarily with 
the archeology field school, and a program development 
intern, who worked primarily with EE Exchange staff. For 
LHHTA 2016, both the research assistant intern and the 
program development intern worked directly with EE 
Exchange staff. These interns participate in all of the 
LHHTA activities and gain valuable skills in community 
outreach, environmental education, and archeology. 

As with previous years, the interns were recruited with the 
assistance of Dr. Barbara Mills who disseminated the intern 
announcement to archeology students at the University of 
Arizona. Two interns were selected from among the 
applicants. The program development intern selected (Olivia 
Otero) was a graduating senior majoring in anthropology 
and Mexican American studies. The selected research 
assistant intern (Rebecca Renteria) was a graduate student, 
working on a master’s in anthropology. The interns assisted 
in student recruitment, scheduling, technology, and general 
planning and logistics. This year’s interns were once again 
exceptional with each contributing to the program in unique 
ways.
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During the intern recruitment process, a very young 
freshman student applied for the position. Her youth and 
lack of experience disqualified her from the intern position, 
but because of her enthusiasm, a new position was created 
to involve her in the program. She was assigned the role of 
“Student Mentor” and participated in the program as a 
University student to serve as inspiration and mentor to the 
high school students.

(See Appendix A for Intern Position Announcement) 



15
LINKING HISPANIC HERITAGE THROUGH ARCHEOLOGY 

RECRUITMENT OF PARTICIPANTS
The EE Exchange, with help from the 
program development intern, began the 
process of recruiting area high school 
students and teachers for the spring 
program in November of 2015. As with 
previous years, recruitment slowed 
during the winter break and continued 
into early February. 

OVERVIEW OF RECRUITMENT PROCESS TASKS:
• Revision of the program 

announcement  

• Meetings and/or phone discussions 
with area high school contacts 

• Updating of the LHHTA website 
(http://lhhta.weebly.com) 

• Revision of the information letter 
and application form 

• Dissemination of the announcement 
via email to selected high schools, 
EE list-serves, colleague and teacher 
contacts, website posting, Tucson 
Unified School District Mexican-
American Studies list-serve, and 
postings at public libraries 

• Conducting recruitment visits to 
selected high schools 

• Responses to interested applicants 
(answering questions and sending 
forms) 

• Conducting phone and/or personal 
interviews with applicants 

• Contacting references  

• Selecting participants (12 students 
and 3 teachers)

(See Appendix B for LHHTA 2016 
Recruitment Flyers and Forms)
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OUTREACH TO PROGRAM PARTNERS
Concurrent with student recruitment was the development 
of the schedule for the LHHTA 2016 program. This 
commences with contacting previous program partners.  
Referring to the reference list from the previous LHHTA 
programs, inquiry emails were sent to regional resource 
specialists to determine their availability for this year’s 
program. In some cases, phone calls were made to establish 
contact – primarily when emails went unanswered. These 
resource specialists and organizational representatives all 
expressed pleasure to once again be invited to partner with 
LHHTA. Again their services were offered gratis or for a very 
nominal fee. In some cases, meetings were held with 
partners to plan and discuss program options and 
opportunities. The spring / summer schedule also offered 
more options for program meeting times (weekends and 
evenings in the spring and week days in the summer), 
which in turn led to the opportunity to visit sites that could 
not accommodate the previous year’s spring-only evening 
and weekend schedule.

OVERVIEW OF PROGRAM PARTNER OUTREACH TASKS:
• Review, discuss, and consider the National Parks, 

museums, university labs and other resources to again 
include in the program 

• Identify possible new program partners  

• Identify and revise contacts associated with the 
archeology labs at the University of Arizona 

• Revise contact list for all potential program partners 
and places
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• Create connections and continue building relationships 
with program partners (includes meetings and/or phone 
calls with Park Rangers, lab personnel, museum 
directors, archeology specialists, and other resource 
specialists to discuss program options, develop 
relationships, consider opportunities, and set 
programming dates)  

• Develop program calendar listing events, labs, field 
trips, etc. for the spring and summer of 2016 

• Arrange transportation from local van rental company 
and University of Arizona motor pool 

• Submit appropriate written requests for fee waivers 
from various National Parks and local museums

(See Appendix C - Contacts and Related Programs Overview) 



18
LINKING HISPANIC HERITAGE THROUGH ARCHEOLOGY 

LHHTA 2016 
Program Implementation

PROGRAM OVERVIEW
As previously mentioned, the 2016 LHHTA program was 
divided into a spring and summer session. During the 
spring, students, teachers, and staff met twice monthly from 
Mid-February to Mid-May. Meetings were held on 
Wednesdays in the late afternoon and all day on Saturdays. 
The Southwest Archaeology Lab at the University of Arizona 
was again provided by Dr. Barbara Mills to serve as the 
primary meeting place for the group before departing to 
various labs on the University of Arizona campus. One 
overnight field trip (to Montezuma Castle, Montezuma Well, 
and Tuzigoot National Monuments) also took place during 
the spring.
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Following a two and a half week break at 
the end of May, LHHTA shifted to a 
summer schedule, meeting all day 
Monday through Wednesday for the final 
three weeks of June. The first two weeks 
of the summer session were spent in the 
field and the group camped out on those 
Monday and Tuesday nights. For the third 
week of the summer sessions, meetings 
were held daily from 8:00 am to 4:00 pm. 
The Graduation Ceremony was held on 
the Thursday after the last Wednesday 
session.  

As each LHHTA meeting offered 
participants a different experience and 
typically occurred at a different site, 
group process was important to 
continually revisit and reinforce the 
primary LHHTA themes of Hispanic 
heritage, National Parks, and archeology. 
Program cohesion and consistency were 
created as students processed their 
experiences in a “Community Circle” 
facilitated by staff. Following each 
activity, everyone in the LHHTA group 
(including students, teachers, and all 
staff) reflected on their day’s experiences 
by sharing something they’d seen or 
done, something they’d learned, and how 
they would use this newly gained 
experience in their lives. Also at these 
community gatherings, students were 
encouraged to consider how the

experiences related to their own lives 
and heritage.  

Additionally, to help them process their 
activities and learning, students were 
given iPads to use as a tool to document 
their experiences. Following each day’s 
activities, students were also asked to 
select and share photos depicting 
highlights of their day. They were also 
given the assignment of creating a 
digital story to be presented at the end of 
the program, so were mindful of 
constantly documenting their 
experiences with their iPads. (See 
Engaging Through Technology for a 
description of the use of iPads in the 
program.)  
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This year, there were fewer absences 
than during previous LHHTA sessions. 
One student missed several meetings due 
to tennis tournaments. A pair of students 
missed the first campout due to a family 
memorial. Another student, who had 
never spent a night away from her 
family, did not attend the first two 
campouts. With additional support and 
encouragement from the staff, she was 
encouraged to and did attend the final 
campout and stated that she was very 
pleased that she had overcome her fear 
and ultimately enjoyed her experience. 
As previously mentioned, only one 
student did not complete the entire 
program due to a custody issue. As well, 
due to a personal domestic issue (a sick 
spouse) one of the LHHTA teachers had to 
leave the program before its completion. 

Another factor worth noting was 
transportation. In past years, getting a 
ride to meetings had been an issue for 
some students. Although bus passes 
would have been offered if needed, this 
year, students all found their own 
transportation to meetings, driven by 
either their parents or themselves.
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LHHTA – SITE VISITS AND ACTIVITIES
The following is an overview of the various types of 
tours, activities, lectures, and field trips that students 
participated in during the program. These program 
components are divided into several general areas and 
include: 

• Field Trips to National Parks and Monuments 

• University of Arizona Lectures and Labs 

• Arizona State Museum Activities 

• Other Area Museums, Gardens, and Activities 

• Preservation Archaeology Field School 

• Overnight Camping Trips

Refer to Appendix D - LHHTA - 2016 Calendar for an “at 
a glance” review of LHHTA program activities.

(For a detailed description of the activities and key 
concepts provided by each of the program components, 
see Appendix C – Contacts and Related Programs 
Overview.)
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FIELD TRIPS TO NATIONAL PARKS AND MONUMENTS
In 2016, students visited nine different 
National Parks and Monuments through 
the LHHTA program. Additionally, 
because of the summer session that 
allowed for weekday meetings, LHHTA 
participants once again visited the 
Western Archeological and Conservation 
Center, operated by the National Park 
Service. Park Service personnel 
(including Supervisors, Branch Chiefs, 
and Park Rangers) were contacted in 
advance to coordinate a personalized tour 
or program for the students. Each 
respective Ranger was informed of the 
program’s relationship with the Park 
Service, the focus and experience of the 
group in reference to archeology and 
Hispanic heritage, and the program’s 
objective of including a career component 
(Rangers were asked to share their own 
personal stories of how they got involved 
with NPS). Fee waivers were also secured 
in advance of each visit. A fifteen-
passenger van was used to transport 
participants to the National Parks. 

In 2015, in addition to guided tours and/or 
activities, LHHTA students participated 
in community service projects at two 
National Parks. This year, although such 
projects were requested, there were no 
opportunities available that suited the 
LHHTA time schedule. In lieu of an on-
the-grounds work project, the visit to 
Casa Grande Ruins National Monument 
involved students participating in an 
LHHTA information booth at the annual 
Archaeology Expo. 

This year additional funds and 
scheduling allowed for LHHTA 
participants to take a trip farther afield 
and visit National Parks in Northern 
Arizona. During the first week of the 
summer program, LHHTA participants 
visited Wupatki National Monument and 
Grand Canyon National Park. For six of 
the students, this was their first time to 
see the Grand Canyon. 
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NATIONAL PARKS AND MONUMENTS VISITED: 
• Casa Grande Ruins National Monument – LHHTA 

participants were invited to participate in the annual 
Archaeology Expo. Events during the expo included 
tours, lectures, crafts, booths, rabbit stick toss, roping, 
and ceramics. Students took turns manning a LHHTA 
information booth. 

• Saguaro National Park (West) – Students conducted the 
“Quest for the Whispering Rocks.” The mile long hike 
includes a natural and cultural history overview of the 
park. The hike was led by Cam Juarez, the new cultural 
outreach coordinator for the Park, and Freddy 
Hernandez, Park intern. Students also toured the Visitor 
Center. 

• Saguaro National Park (East) – Students went on an 
interpretive hike on the Freeman Homestead Trail led 
by Latino Internship Program intern, Vanessa Gonzalez. 
Following a picnic at the Park, the group completed the 
Cactus Forest loop drive through the Park. They then 
watched a short video on Hispanic Heritage of Saguaro 
National Park and toured the Visitor Center. 

• Tumacacori National Historical Park - Students toured 
the Mission grounds following a welcome and 
introduction by a Park Ranger. They also saw the 
mission orchard and learned about the Kino Heritage 
Fruit Trees Project, a program that aims to replant and 
keep alive orchard trees that date back to stock brought 
to the new world by Padre Kino, the priest who 
originally established the area missions.
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• Montezuma Castle National Monument – Following a 
Ranger-led guided tour of the grounds (arranged by 
Kristina Isaac), the LHHTA students spent time in the 
Visitor Center and gift shop. Given the crowds (it was 
a free entrance day), the group decided to have their 
picnic lunch at Montezuma Well instead of the Castle.

• Montezuma Well National Monument – The group 
hiked up to the rim of Montezuma’s Well and then 
down to the water’s edge. Community Circle was held 
beside the ruins. Students then explored the asequia 
on the outside of the well beside Beaver Creek.

• Tuzigoot National Monument – The group was greeted 
by Ranger Skip Larsen, who presented a welcome and 
introduction and then shared Tuzigoot stories related 
to Hispanic families in the area. Students were then 
free to hike the trail to the top of the ruins. The Visitor 
Center was toured and the group also picnicked at the 
Monument. 

• Wupatki National Monument - The visit to Wupatki 
included a hike to Lomaki Pueblo and the Box Canyon 
Pueblos with Hopi Preservation Specialist Lyle 
Balenquah and Park Archaeologist Ian Hough. The 
Visitor Center was briefly toured.
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• Grand Canyon National Park – LHHTA’s first trip to the 
Canyon included a tour of Tusayan Ruins, a visit to 
Desert View, a tour of the Visitor Center and bookstore, 
a late night star party, a visit and discussion with 
Latino Heritage Internship Program interns, and a 
hike to Ooh Aah Point on the Kaibab Trail. Jacob 
Fillian, Park Education Branch Chief, helped 
coordinate the schedule for LHHTA.

• Western Archaeological and Conservation Center 
(WACC) – Although not a National Park, WACC offered 
the opportunity to see a wide diversity of artifacts 
from National Parks across the west. Students learned 
about conservation and preservation of these artifacts 
in a tour designed specifically for LHHTA.



UNIVERSITY OF ARIZONA LECTURES AND LABS
The partnership with the University of Arizona allowed for 
access to a diversity of archeology professors, laboratories, 
and associated resources. Each lab visit included a tour of 
the laboratory, an overview of research conducted at that 
lab, a lecture overviewing that particular discipline and 
the role it plays in archeology, and often, a hands-on 
activity giving students the opportunity to interactively 
engage with the subject. This was the third year visiting 
all of these labs and the relationship with the associated 
professors remains strong. This year, the radiocarbon lab 
visit was led by a Hispanic laboratory assistant, selected 
specifically by the directing professor of that lab. Having 
presented to LHHTA participants in the past, the professor 
(who also accompanied the group during the lab tour) felt 
his assistant would be an inspiration to the LHHTA 
students. 
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UNIVERSITY OF ARIZONA LECTURES AND LABS VISITED:
• Zooarchaeology Lab 

• Bioarchaeology Lab 

• Pottery / Ceramics 

• Radiocarbon Dating Lab 

• Dendrochronology (Tree Ring) Lab



ARIZONA STATE MUSEUM
The State Museum (on the U of A campus) 
was visited on several occasions and 
there, students participated in a variety 
of educational activities, tours, and 
discussions. Students met and were 
engaged in conversation and activities 
with several Museum staff including 
Curatorial Museum Specialist Arthur 
Vokes and Asssociate Conservator Teresa 
Moreno. The State Museum remains a 
dedicated and valuable partner in the 
LHHTA program.

ARIZONA STATE MUSEUM ACTIVITIES:
• QR Code Museum Quest 

• Preservation and Conservation Lab 

• Curated Collections Tour 

• Pottery Vault Tour 

• Archaeological Repository Tour and 
Repatriation Discussion 

• Atlatl throwing on the Museum Lawn 
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OTHER AREA MUSEUMS AND HISTORICAL SITES
In addition to Park Service and 
University resources, the Tucson region 
has a variety of archeology and history 
related sites that offer educational 
programs relevant to LHHTA. At each of 
these sites, the EE Exchange has 
developed relationships with staff
members and continues to work with 
them to ensure that programs are tailored 
and presented to best meet the needs of 
the LHHTA program.

OTHER AREA MUSEUMS AND HISTORICAL SITES 
VISITED:

• Arizona Historical Society 

• El Presidio de San Augustin 

• Mission Gardens

Two visits were made to the Arizona 
Historical Society again this year. In the 
first meeting, students were given a 
“behind-the-scenes” tour of the Society’s 
archives. On a subsequent visit, students 
conducted a research activity on local 
Hispanic history topics using the 
archives. They then conducted a brief 
tour of the museum including the early 
Arizona “living history” section, in which 
students can interact with a variety of 
historical props. 

At El Presidio de San Augustin, students 
were given a “living history” tour with 
Rick Collins. Students had the 
opportunity to try on period clothing, 
handle period weapons, see actual and 
replica artifacts from Arizona’s Spanish 
Colonial and Territorial periods, and learn 
about some of Tucson’s founding 
Hispanic families.
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This year, LHHTA once again visited Mission Gardens, a 
local garden and orchard site operated by Friends of 
Tucson’s Birthplace. Because Mission Garden is similar to 
the orchard at Tumacacori National Historic Park, students 
were able to make the connection between the missions 
and orchards (both of which are along the Santa Cruz River) 
and people’s need to grow their own food at these 
settlements. Following a tour of the Garden, students again 
participated in a community service project. Using an 
ancient terracing technique to optimize water use, students 
planted agaves which will eventually be harvested and 
roasted in an on-site horno (stone-lined oven). The planting 
project was led by well-known area archaeologists, Paul 
and Suzanne Fish, both of whom are curators emeritus at 
the Arizona State Museum.
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ARCHAEOLOGY SOUTHWEST AND UNIVERSITY OF 
ARIZONA SUMMER PRESERVATION ARCHAEOLOGY 
FIELD SCHOOL AT CLIFF, NEW MEXICO
With the spring of 2015 being the final 
year of the excavation of Mission 
Guevavi, a Spring Field Archaeology 
School (which occurred during the first 
two LHHTA sessions) was not an option 
for this year’s LHHTA program. Because 
the field school is such an important 
element of the LHHTA program (and very 
highly rated by previous students), efforts 
were made to find another archaeology 
field school that would accommodate the 
LHHTA students.

Thanks to LHHTA graduate research 
assistant Rebecca Renteria’s 
involvement with the archaeology 
department at the University of Arizona, 
arrangements were made for the LHHTA 
students to attend the Preservation 
Archaeology Field School in Gila, New 
Mexico. The field school is a partnership 
between the University of Arizona and 
Archaeology Southwest and typically 
recruits university students from 
around the country for this summer 
program.
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The field school director, Karen Schollmeyer, agreed to host 
the LHHTA participants for three days and two nights at 
their field camp. This included a full day of excavating a 
pre-historic Salado site along the Gila River and a full day 
of hands-on primitive technologies activities including 
adobe wall construction, stone jewelry making, flint 
knapping, and atlatl throwing (taught by Allen Denoyer of 
Archaeology Southwest). Working side-by-side with 
archeologists, graduate students, and university students, 
the LHHTA participants learned about the systematic 
collection of artifacts and the importance of documentation 
and provenience in archeological research. In their 
excavations and screenings, they uncovered various lithics, 
bone fragments, ceramics, metates, and a turquoise 
ornament. The students thoroughly enjoyed the field school 
and a solid relationship was formed between LHHTA and 
Archaeology Southwest. It is expected that with future 
LHHTA programs, a field school opportunity can once again 
be arranged through this new partnership.



OVERNIGHT FIELD TRIPS / CAMPING
This year, three overnight camping/field 
trips were organized providing students 
with the opportunity to visit National 
Parks in Central and Northern Arizona, 
and to attend the Archaeology Field 
School in New Mexico. The camping trips 
also give students the opportunity for 
bonding experiences with each other and 
the natural environment. A fifteen-
passenger van transported the students 
and an additional vehicle (or vehicles) 
carried camping gear and additional 
passengers. The first field trip was to 
Central Arizona to visit Montezuma 
Castle, Montezuma Well, and Tuzigoot 
National Monuments. The group camped 
at a near-by private campground that 
night. 

Three of the students had never camped 
prior to this trip. The campsite, although 
next to a stream, was not primitive and 
provided a restroom and shower-house. 
The campout included group meals, 
s’mores around a fire, music (including 
one student bringing his trombone!), 
exploring, and cordage-making. For high-
school aged campers, this all made for a 
very enjoyable experience. 

The second campout was at Grand 
Canyon National Park where our host, 
Jacob Fillian (Education Branch Chief) 
had secured a group site at Mather 
Campground. Once again there were 
group prepared meals and bonding 
around the campfire. One of the evenings 
included a star party along the Canyon 
rim. On the second night, students were 
inspired by a Latino Heritage Internship 
Program intern to sleep under the stars, 
and they did -- a first for all of the 
campers.
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ADDITIONAL LHHTA PROGRAM ELEMENTS

ENGAGING THROUGH TECHNOLOGY
All participants of the LHHTA program received iPads to be 
used as tools for recording and documenting their 
activities. This year, applications (apps) that allowed 
students to manage photos and videos and create movies 
were downloaded on the iPads in advance of giving the 
devices to the students.  These apps included iMovie and 
iPhoto.

Students were assigned personal iPads and allowed to use 
them during LHHTA activities and outings. At the end of 
each outing, the iPads were handed back in to LHHTA staff
to be safely stored until the next meeting. Several LHHTA 
sessions were dedicated to familiarizing students with 
their iPads as tools, and to teach the basics of the 
applications for capturing and storing photos and videos, 
taking notes, and editing movies. Students were quickly 
adept at using the iPads to take notes during lectures, 
photograph and annotate events, and create movies.
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They brought their iPads to all activities and were 
continually recording their experiences. Once again, the 
iPads were an integral part of the LHHTA program. 

Students were allowed to take their iPads home for the first 
time following the first overnight campout. They were 
given an assignment to create a short (one minute) video to 
demonstrate that they had mastered some of the important 
digital media elements. This exercise was helpful for staff
to determine which students needed additional instruction 
with their iPads. As it turned out, students were very adept 
at mastering their iPads while the teachers needed the 
additional help.  

Students (and participating teachers) were given an 
assignment to create a digital story about their experiences 
in the LHHTA program and to express how these 
experiences related to their own cultural heritage and 
traditions. Students presented their final projects to 
program participants, parents, and partners at the closing 
ceremony. At the end of the program, students were given 
their iPads during the Graduation Ceremony to keep as 
their own.

www.eeexchange.org/lhhta

http://www.eeexchange.org/lhhta
http://www.eeexchange.org/lhhta


DAILY REFLECTION / COMMUNITY CIRCLE
After each session, the group convened 
for “Community Circle.” In the circle, each 
participant (including staff) shared with 
others in the group the highlights of their 
day following a format previously used in 
LHHTA sessions. Participants share 1) 
what they saw and did; 2) what they 
learned; and 3) what they will do with 
their new knowledge. Once again, this 
activity was particularly powerful and 
effective in creating deep bonds among
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the group as participants shared with 
honesty and depth. The sharing 
revealed the profound levels of 
engagement students experienced 
with both the people and places 
visited. As previously mentioned, the 
daily reflection gave students time to 
process and reflect on their 
experiences, helped reinforce the 
thematic concepts of the program, and 
provided staff the opportunity to gain 
immediate feedback on the day’s 
activities.
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GRADUATION CEREMONY 
As with the pilot LHHTA program, a graduation ceremony 
was held at the end of the program. Saguaro National Park 
West again hosted the ceremony at the Red Hills Visitor 
Center. Guests were served a catered Mexican dinner, 
viewed students’ and teachers’ digital story videos, and 
observed the Graduation Ceremony. LHHTA 2016 students 
received graduation certificates and teachers received 
professional development participation certificates. This 
year, Cam Juarez, Community Engagement Coordinator for 
Saguaro National Park, provided the opening presentation. 
His presentation was particularly relevant and moving, 
and was testament to the strong partnerships represented 
through LHHTA. Over 60 people attended the ceremony, 
including participants’ families, EE Exchange staff, interns, 
National Park staff, and project partners.



LHHTA 2016 
Program Discussion 
and Recommendations 

Throughout the program, staff, teachers, and interns took 
note of successful program elements as well as those that 
would benefit from revisions or even exclusion in future 
programs. Additionally, student and teacher evaluations 
were analyzed to gain further insight for program 
improvements. Below is a discussion of program elements 
and associated recommendations. These are presented first 
as a discussion of the different program development or 
implementation elements and following each, as a list of 
related recommendations. Following the recommendations is 
a brief overview of evaluation highlights.

(For the complete evaluation results, refer to Appendix E – 
LHHTA 2016 Program Evaluation: Results and Discussion)
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LHHTA 2016 Program 
Development Discussion

INTERNS
Once again, interns remain crucial to this program, assisting 
EE Exchange staff in all elements of the program. They bring 
fresh ideas, intimate experiences of Hispanic heritage, and a 
youthful exuberance to the program. Additionally, interns 
benefitted from the program. They broadened their 
experiences in the field, made contacts with resource 
specialists, and gained experience in community outreach, 
program development, and education techniques. This year, 
the LHHTA research assistant intern also received a second 
internship with the Latino Heritage Internship Program. 
This further involved the intern with opportunities for 
Latinos in National Parks on a national scale. One challenge 
with the interns this year was the addition of the research 
assistant intern falling under the supervision of EE 
Exchange staff. This ultimately helped the program but 
commenced with an initial uncertainty of duties for each 
intern. There is a “sorting out” phase in which the skills and 
preferences of each intern are identified to best fit them to 
their duties, once both are on board. As well, given the still 
evolving, infancy nature of the program, intern duties, only 
recently identified and developed in the past two sessions, 
had not previously been listed in a specific job description. 
Interns could have benefited from more specific task lists, 
articulated in a ready-reference format. Now that the 
program has three solid years of experience, intern duties 
are much more clear and may be succinctly written out for 
reference.
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STUDENT MENTOR
This year, as previously discussed, a 
new student mentor position was 
developed. After initial issues with 
identifying the role and responsibilities 
of the student mentor (as a participant 
versus as a teaching assistant), the value 
of that position was recognized. It is a 
position that is optional for the program 
but if the right University student 
presented oneself for the position, he/she 
can serve as an inspiration for high 
school students striving to understand 
more about the benefits and challenges 
of going to the University of Arizona.

STUDENT AND TEACHER RECRUITMENT AND 
ATTENDANCE
Once again, because of the EE Exchange’s 
broad range of contacts in the 
community, a wide net was cast in 
search of student and teacher applicants. 
As well, since the program was targeting 
participants that were of Hispanic 
descent, efforts were focused on schools 
and neighborhoods with high 
proportions of Hispanics. This year, as a 
result of contacts made during the pilot 
program and nurtured in subsequent 
years, the director of the Mexican 
American Studies Program for Tucson 
Unified School District (TUSD) once again 

posted the LHHTA 2016 recruitment 
announcement on the TUSD list-serve. 
Additionally, the program development 
intern made presentations at several 
high schools. Former teachers also aided 
in recruitment. Even with this extensive 
recruitment effort however, there were 
still relatively few applicants. 

This year we allowed seniors to apply 
and conducted personal interviews with 
strong senior applicants to determine 
their commitment for the duration of the 
program. This in-person interview proved 
to be valuable as it gave staff the 
opportunity to get a better feel for 
students and gave students the 
opportunity to express themselves and 
personally share their commitment to the 
program. The students that were 
interviewed in person remained very 
committed and highly engaged 
throughout the program. 



Once again, the students who were selected were very well 
suited to the program, thus even with the low numbers of 
applicants, those that did apply and who were accepted 
were of high quality and committed to the program.  

All but one of the 12 students selected remained for the 
duration of the program. Again, that student had to leave 
due to a custody agreement. There were some absences 
again this session, but for the most part, those were 
understandable and reasonable. There were far fewer 
absences than in 2015. It was clear that the new spring – 
summer schedule was easier on students than the previous 
year’s schedule, which was held entirely during the spring. 

In order to provide more teachers the opportunity to 
participate in LHHTA this year, a third teacher was 
recruited into the program. Ultimately, this proved to be 
more of a burden than a benefit for several reasons. Having a 
third teacher (along with the additional “student mentor” 
and group photographer) led to transportation challenges 
and the need to rent an additional vehicle that would not 
only hold gear, but passengers as well. Unfortunately, the 
third teacher recruited this year was very distracted by his 
personal family issues and did very little to engage with 
students. He missed several sessions and finally simply did 
not show up for an outing (with no communication). A 
personal meeting held with him revealed that his wife was 
very ill and he was torn taking care of family and finding 
time for the program. It was agreed by all parties that he 
should step down from the program in order to more fully 
devote his time to his family during this trying time. Thus, 
the program ultimately ended with two LHHTA teachers 
this year.
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PROGRAM PARTNERS
The relationships with program partners 
developed during the pilot LHHTA and 
nurtured through the LHHTA 2015 
program proved very valuable for 
LHHTA 2016. Because a contact list was 
previously developed and relationships 
were maintained in the interim, 
reaching out to the various partners for 
this year’s program was again, a 
somewhat streamlined process. The 
success of the previous two LHHTA 
sessions also inspired project partners to 
eagerly participate again as they 
recognized the value of the program to 
students and the Hispanic community, 
as well as the partnerships forged. As 
this was the third year to meet with 
some program partners, they were better 

prepared and even went above and 
beyond to prepare excellent and 
appropriate programs for the group. One 
University professor invited a Hispanic 
laboratory assistant to present to the 
group this year. The staff at the Arizona 
Historical Society archives tailored their 
program to an even greater degree to the 
students. Mission Garden invited even 
more resource specialists to meet with 
the students during their visit. Again, the 
effort demonstrated by program partners 
is a testament to their support of and 
commitment to the program. Partners 
again have asked about opportunities to 
partner on future LHHTA programs and 
other projects. LHHTA has become a 
known and recognizable program entity 
in the community.
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PROGRAM SCHEDULE
The revision of the LHHTA schedule over 
the years continues to give the EE 
Exchange an insightful comparison of 
the benefits and challenges represented 
by each option. This was the first year 
that a spring / summer session was 
offered and based on retention and 
absences, the bi-season schedule was 
successful.  Below is a summary of the 
benefits and challenges of conducting 
the program during the spring and into 
the summer:

SPRING / SUMMER PROGRAM – BENEFITS AND 
CHALLENGES
BENEFITS -

• Easier recruitment – Students are 
more willing to commit to a program 
in which they will immediately 
participate. 

• Retention – Except for a student 
unexpectedly having to leave due to 
a custody issue, students committed 
to the program for the duration. 

• Availability of presenters – More 
presenters were available given that 
the group could meet during regular 
business hours. Interestingly, in 
June, there were no presenters who 
stated that they would be away for 
summer vacation.  

• Diversity of meeting times – With 
meetings held either during 
business hours (in the summer), 
weekends, or weeknights, there were 
more opportunities to find a time 
that suited more presenters, and /or 
allow for different types of meetings 
and activities. The schedule allowed 
for visits to a greater diversity of 
sites. 

• More contact hours – With more full 
days to meet in the summer, the 
opportunity exists for more contact 
hours than with the spring-only 
program. 
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• Less student stress – With a 
relatively undemanding spring 
schedule, students were free to 
focus on their schoolwork, 
especially during finals week. Come 
summer, students and teachers are 
free of school stress and 
extracurricular demands. 

• Time for bonding and commitment 
to program – By the time summer 
came around, students had created 
strong ties to each other and the 
program. They were very eager to 
start the summer session and spend 
more time together. 

• More opportunities for overnight 
outings during summer – With the 
program running on consecutive 
days during a time when school is 
out, there are more opportunities for 
overnight outings. 

CHALLENGES -
• Summer heat – Temperatures in the 

summer in desert Southwest 
continue to make outdoor hiking, 
excavations, and work projects very 
difficult. Fortunately, the field school 
in Cliff, NM was at a slightly higher 
elevation. As well, precautions were 
taken to ensure student safety, 
especially for heat-related issues. 

• Contact hours – Even with the added 
consecutive summer days, there 
were still events and outings that 
could not fit into the schedule. 

• Longer staff commitment – The long 
schedule does demand more staff
time over the long run.
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LHHTA 2016 PROGRAM DEVELOPMENT RECOMMENDATIONS: 
• Continue to include interns in future programs.  

• Create very clear job descriptions and specific task 
lists for interns. 

• Include student mentors in future sessions on a case-
by-case basis. Student mentors should agree to be in 
the program as participants, not as “teaching 
assistants.” Compensation for future students mentors 
should consist of the iPad and free participation in all 
LHHTA activities.  

• Increase, diversify, and nurture contacts for future 
recruitment. Consider additional community outreach 
opportunities to neighborhood associations, existing 
Latino groups, and others. 

• Conduct more in-person interviews of applicants. Give 
consideration to applicants who are not A+ students 
but express the desire to improve and commit to the 
program. 

• Maintain and nurture contacts/partner relationships 
for future program opportunities.  

• Consider keeping the combined spring - summer 
program or slightly altering it to allow for more 
contact hours.



LHHTA 2016 Program 
Implementation Discussion

SITE VISITS AND ACTIVITIES
All of the site visits and lab activities were engaging this 
year and it was clear that partner presenters were more 
familiar with the needs and background of the group. Even 
with the spring – summer meeting options however, the 
schedule still limited meetings times, especially the 
University labs. This led to some labs again feeling rushed 
and (as in the case of bioarchaeology) the activity portion 
not getting completed or even started. One of the reasons for 
the shorter times allotted to the labs was to reduce lengthy 
lectures (a revision based on pilot evaluations). The plan 
has been to encourage the professors to focus on more high-
school friendly hands-on activities. This request has worked 
to a degree, as students did not complain this year about 
long University lectures. However, University professors 
still need adequate time for an introductory lecture in 
advance of an activity. As well, it is still difficult to schedule 
professors after hours during the spring. During summer 
week days when professors are potentially available, the 
group was traveling to out-of-town locations.  While all labs 
were visited according to the schedule, the time allotted to 
lab visits could be increased slightly to accommodate short 
background lectures and accompanying lab activities

Once again, an extremely valuable component of the 
program was the field archaeology school. This year, field 
school occurred in the summer session, which allowed for
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more time onsite at the field school. During the field school, 
students worked directly with archeologists and 
university students. Again, many students ranked this 
very high in their evaluations. This was truly an 
opportunity to give students hands-on experience in 
archeology. One student stated that because of the LHHTA 
and the field school experience, she wants to be an 
archaeologist. With the field school occurring nearer the 
end of the program, students had adequate background 
information on archeology in advance of the dig and were 
able to apply concepts and even techniques previously 
discussed. As well, students had already created bonds 
with one another prior to their field experience and thus 
were already very comfortable together.  This all made for 
a richer experience at the dig site.

* * * 

“Thanks to LHHTA, I’m planning on becoming an 
archaeologist in the future.”

* * *
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The visits to the National Parks again 
ranked very high on the student and 
teacher evaluations and were one of the 
most compelling components of the 
program. Again, as a program goal is to 
better acquaint students with National 
Parks, the ability to visit even more 
Parks, especially the Grand Canyon, 
greatly enhanced participants’ 
perceptions of and engagement in their 
National Parks.

* * *

“I think the most engaging activity was 
actually going to the National Parks and 
learning 1st hand rather than just reading 
or talking about it.”

* * *

“I liked Tuzigoot because the feeling of the 
wind on my face combined with looking 
down at the scenery below was one of 
those unforgettable moments.”

* * *

Students again enjoyed the tour and 
community service project at Mission 
Garden. They expressed how much they 
enjoyed the hands-on elements of their 
time at the Garden. Again, the Garden’s 
ties with the Mission Orchard at 
Tumacacori National Historical Park, 
adds to program cohesion. Having 
Mission Garden right in the students’ 
backyards and proximate to the Anza 
National Historic Trail offers many future 
program opportunities connecting the 
two historic sites. As an example, after 
LHHTA had ended for the season, LHHTA 
program intern Rebecca Renteria (who 
was also a Latino Heritage Intern 
Program intern) organized another 
workshop at Mission Garden. In addition 
to other community members, four recent 
LHHTA students and a former LHHTA 
teacher participated.
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The camping trips remain a vital and important element of 
the LHHTA program. Student and teacher comments and 
evaluations once again demonstrated just how important 
the overnight camping trip was to them. All students said 
it helped with group bonding as well as the chance for 
them to bond with the natural environment. This year, the 
camping trips allowed the group to travel even farther from 
Tucson and visit not only National Parks and Monuments 
in central Arizona, but in northern Arizona as well, 
including the Grand Canyon. These trips would be difficult 
(or impossible) to complete in a day outing. An important 
element of the camping trips is the equipment needed for 
students to comfortably camp. Most students do not have 
their own gear and staff loans, borrows, and/or rents 
camping gear for students to use. This need has not been 
adequately included in the budget in the past and such 
costs should be considered in future budgeting.

* * *

“It was a great learning experience to know what it felt like 
to sleep on the ground on Mother Earth.”

* * *

“The camping trips were important because they helped 
develop a sense of community and team work.” 

* * 
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PROGRAM ELEMENTS
As previously discussed, program 
elements this year included engaging 
through technology with the iPads and 
daily reflections through Community 
Circle. Again, the iPads proved to be an 
essential element of this program. 
Students remained very engaged in 
presentations and activities through 
their documentation of these events. 
They used the iPads as tools and it was 
observed that they were more deeply 
engaged in the program as they used 
their iPads to document and process their 
experiences. Students’ comments and 
evaluations reveal how highly they 
valued the iPads in the program.

* * *

“The iPad provided me with an easy way 
to take, store and edit photos.”

* * *

“The iPads integrated everyone together 
and allowed a greater point of reference 
than memory.”

* * *

“The iPad made it easy for me to look 
back on the moments and the education/
experience I received. It also helped me 
look up information and share with others 
what I learned.” 

* * *

The iPads also allowed for immediate 
access and sharing of photos taken by 
the students and teachers. Participants 
posted photos to the group sharing folder 
and/or the Blog Site and were able to 
share their experiences with friends and 
family with the technology. Most of the 
postings to the Blog Site this year were 
made by the student mentor, who posted 
students’ photos that were shared with 
her through the group sharing folder. 
This was primarily because WiFi was 
limited during outings and students were 
not allowed to take their iPads home, so 
they had limited time for posting. 
Because of this, students did not develop 
a habit of personal blog posts and the 
photos that were posted rarely had 
captions. Additionally, only staff
(including interns) posted photos to the 
LHHTA Facebook page.
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However, the photos that were posted had more viewings 
than Blog photos. This year, more partners “liked” the 
LHHTA page and cross-posted photos and events. 

This year more time was allotted for training students and 
teachers on the iPad photo and movie applications. As well, 
staff was able to assess participants’ abilities through a 
mid-program movie making assignment. The additional 
training and review is evident in the quality of the final 
digital story assignments, which were more consistent in 
quality than those from previous programs without the 
training. 

The final digital story projects submitted by the students 
are also a testament to the value of the iPads. These 
programs, ranging from 3 to 6 minutes in length, 
demonstrate student cognitive and affective learning, deep 
processing, and ability to share their own cultural stories 
in the context of archeology in the southwest.

Student videos may be viewed by visiting: 

www.eeexchange.org/lhhta

http://www.eeexchange.org/lhhta
http://www.eeexchange.org/lhhta
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The Daily Reflection activity included in this year’s 
program was also a valuable way to process and share 
experiences at a deep and personal level. This not only 
helped students personally reflect on their experiences, but 
also helped with group bonding. By conducting Community 
Circle regularly, students grew more articulate, confident, 
and animated in their sharing as their trust with one 
another deepened.  

The Graduation Ceremony was especially valuable, 
relevant, and moving. Students and their parents were very 
grateful to share this time with LHHTA staff, interns, the 
Park Service, and other partners. Students were proud of 
their videos and were happy to share their experiences. 
Having the National Park Service host this event is 
especially valuable. To acknowledge the partnerships 
involved as well as everyone’s accomplishments in LHHTA 
is an important part of the program.



LHHTA 2016 PROGRAM IMPLEMENTATION RECOMMENDATIONS:
• Continue to minimize extensive lectures but not at the 

expense of necessary background information and 
hands-on activities. Work closely with professors to 
clarify timing and activities.  

• Continue to build community service projects into 
future programs. 

• Maintain relations with Mission Gardens and continue 
to seek ways to involve LHHTA students in Garden 
Projects. Seek ways to include Anza National Historic 
Trail in programs with the Gardens. 

• Continue to include overnight camping trips in future 
LHHTA programs. 

• Build adequate camping trip expenses into LHHTA 
budgets. 

• Continue to include iPads and the assignment of 
personal digital stories in the program.  

• Continue to include training on the use of iPads. 

• Continue the policy of not allowing students to take 
home iPads until the end of the program or only for 
special needs (e.g., interviewing family members for 
digital stories). 
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• Develop strategies for students to submit more 
postings to the Blog Site. Consider enhancing the Blog 
Site and encouraging students to post more detailed 
captions.  

• Continue to develop and maintain the LHHTA 
Facebook page. Incorporate the use of Facebook into 
discussions and activities with students and 
encourage them to have more interaction with the 
page including having their parents and peers “like” 
the page.  

• Keep a Daily Reflection / Community Circle activity in 
future programs. Be sure to allow time for the 
reflections at the end of each session. 

• Keep the Graduation Ceremony to recognize student 
and teacher achievement. Invite more partners to the 
Graduation Ceremony and recognize them during the 
event.
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Evaluation Highlights

At the conclusion of this program students and teachers 
were asked to complete evaluations of LHHTA 2016. Eight 
out of the eleven students and both teachers completed 
evaluations for a total of ten. These evaluations focused on 
key elements of the program targeting the following 
program elements: repeat and recommendation, attitudes 
and learning outcomes (specifically in regards to NPS, 
culture, and archeology), iPad use, and the evaluation of 
activities. (See Appendix E for the complete LHHTA 2016 
Program Evaluation – Results and Discussion.) Below are 
some highlights from the evaluations:

REPEAT AND RECOMMENDATIONS 
When asked if they would want to participate in LHHTA 
again, 10 out of 10 participants would like to repeat the 
program. All 10 of the participants would also recommend 
the program to their friends and colleagues. 

NATIONAL PARK SERVICE – ATTITUDES AND LEARNING OUTCOMES 
All students and teachers agreed that as a result of this 
program, they are more aware of and interested in National 
Parks. All students and teachers agreed that they are more 
likely to visit a National Park on a vacation. While many 
students were more interested in a career with the NPS as a 
result of the program, half of the students were neutral to 
the idea. The program helped all students and teachers to 
better understand the NPS’s role in protecting archaeological 
resources. Interest in volunteering, partnerships, and 
internships with NPS also increased as a result of LHHTA.
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“The trips to all of these National Parks were really eye 
opening to how much they do to protect our environments 
and being there was so much fun.” – LHHTA Student 

* * *

Because of this program, I’m now interested in taking my 
family to the Parks we visited and telling/showing them 
what I learned.”  -LHHTA Student

“I am trying to arrange field trips for my students to go and 
experience some of our National Parks.”  - LHHTA Teacher 

* * *

These experiences opened my eyes to Arizona’s National 
Parks and gave me an ancestral connection to them.”           
– LHHTA Student



CULTURE – ATTITUDES AND LEARNING OUTCOMES 
All students and teachers agreed that as a result of this 
program, they gained a better understanding of and interest 
in their own culture as well as cultural influences in the 
southwest. This year, all students learned ways that plants 
were used in the southwest. This is likely a result of the 
more extensive hands-on activities at Mission Garden. Both 
teachers are more likely to include elements of culture in 
their teaching.

* * *

“LHHTA has given me more insight as to how my culture ties 
in with Arizona and to be proud of it.”  - LHHTA Student 

* * *

“LHHTA gave me opportunities to learn and experience my 
heritage in ways that I wouldn’t have been able to without 
the program.” – LHHTA Student

* * *
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ARCHEOLOGY – ATTITUDES AND LEARNING 
OUTCOMES
All participants’ interest, understanding, 
and knowledge of archeology increased 
as a result of this program. The majority 
of students also felt more confident in 
their ability to analyze and describe 
artifacts. It is interesting to note the 
diversity of responses in reference to the 
increase of interest in archeology as a 
result of the program. There were 
definitely students in the program who 
were uncomfortable in a field setting and 
did not care for physical work or getting 
dirty. As well, temperatures at the field 
school were warm (in the upper 90s), 
resulting in discomfort to some students. 
Conversely, there were other students 
who thrived in this environment and 
enjoyed every minute of the field school. 
The majority of students also felt more 
confident in their ability to analyze and 
describe artifacts. Both teachers are more 
likely to include elements of archeology 
in their education programs.

* * *

“Thanks to LHHTA, I'm planning on 
becoming an archaeologist in the future.” 
– LHHTA Student 

* * * 

Archaeology isn’t just one area, and I’ve 
learned there are many different parts 
that make the whole.” – LHHTA Student

* * *
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IPADS 
Students and teachers “constantly” used their iPads 
throughout the program, primarily to take photos. iPads 
were also used  to record videos, take notes, and work on 
video programs but to a lesser extent than to take photos. 
The majority of participants found their iPads to be very 
useful during the program and intend to use their iPads 
“constantly” or “often” after the conclusion of the program.

* * *

“The iPad made it easy for me to look back on the moments 
and the education/experience I received. It also helped me 

look up information and share with others what I learned.” –
LHHTA Student 

* * *

“The iPad enhanced LHHTA because it was such a powerful 
tool in our hands; recording and sharing the experiences 
helped further understanding of our activities.” – LHHTA 

Student 

* * *
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SITE VISITS AND ACTIVITIES
Students and teachers were asked to 
rank the site visits from “most favorite” to 
“least favorite.” The Overnight Camping 
Trips and Field Trips to National Parks 
were ranked highest and Lectures was 
ranked least favorite. However, several 
participants said they enjoyed 
everything and only ranked things 
because they were asked to do so. The 
results of the ranking are as follows:

1. Overnight Camping Trips 

2. Field Trips to National Parks 

3. Activities 

4. Archaeology Field School 

5. Labs 

6. Museum Tours  

7. Lectures 

* * *

“I think the overnight trips were 
important because we were in different 
environments and we got to work as 
teams to prepare tents, dinner and more. 
They were also very fun!” – LHHTA 
Student 

* * * 

“I really enjoyed the hikes in the National 
Monuments and Parks we visited. It 
allowed us getting out into nature, and 
experiencing something new. I learned a 
lot about Arizona and the history of its 
people.”  - LHHTA Student

* * *
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RANKING OF ACTIVITIES 
Students and teachers also ranked how engaging specific 
components of the site visits were.  

The ranking results show that teachers and students found 
nearly all the activities to be “engaging” with many being 
“very engaging.” Only pottery was ranked “neutral” by the 
students although with the teacher results added in, that 
ranking was elevated to “engaging.” Two of the students 
commented that the lecture component of some labs, 
especially being presented right after a long day of school, is 
difficult to find interesting. They noted that if presented at 
another time, they might feel more engaged.  

All of the National Park visits were ranked as “very 
engaging.” It is important to note that without the teachers’ 
ranking added in, Saguaro, Tuzigoot, and Wupatki National 
Parks & Monuments would have ranked “engaging.”  When 
directly asked which National Park was their favorite, five 
(5) students said Grand Canyon, two (2) said Montezuma 
Castle, and one (1) liked Waputki best.
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STUDENT AND TEACHER COMMENTS

* * *

“More field trips would improve the program because many 
students don’t get out of Tucson.”   -  LHHTA Student 

* * *

“I feel very fortunate to be a part of this experience.” – 
LHHTA Teacher

* * *

“I loved this program! Thank you so much to everyone that 
made this possible for me and the other students, it changed 
our lives for the better.” –LHHTA Student

* * *
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Linking Hispanic Heritage through Archaeology 2016 Recommendation Form 

Student’s Name:         ________________________________________ 

Home address:            ________________________________________ 

City/State/Zip:            ________________________________________ 

School:                        ________________________________________ 

The above student is applying for Linking Hispanic Heritage through Archaeology -- a program that 
involves high school students in Southwestern archaeological activities. The program is offered 
through a partnership of the National Park Service, the University of Arizona, and the Environmental 
Education Exchange. As a selected reference, please provide the following information to help us in 
our selection process: 
 
Your Name:   ______________________________________________ 

Title:   ______________________________________________ 

Organization:   ______________________________________________ 

Phone: ____________________________ email: ________________________________________ 

How long have you known the applicant?    ________________________________________ 

In what capacity do you know the applicant? ________________________________________ 

How would you rank this student academically in his or her class? 

 Top 5% Top 10% Top 25% Other: _____________________________ 

In your opinion, what are the applicant’s strengths? In what area(s) do they need improvement? 

 

 

In the space below, please state why you think this student is a good candidate for this program. 

 

 

How would you rate the applicant’s ability to succeed in this program?  

 Excellent Very good     Satisfactory          Unsatisfactory 

Signature: ________________________________________ Date: _________________  

Other comments: 
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LINKING HISPANIC HERITAGE THROUGH ARCHAEOLOGY 
Student Application Form - 2016 

 
To be considered for the Linking Hispanic Heritage through Archaeology (LHHTA) Program, students 
must submit the following:    

! Application (this form) 
! Essay  
! Student and Parent/Guardian consent forms (will be sent after receipt of application) 
! Two recommendations  
! Copy of transcripts or recent report cards 

 
Please mail all forms and application materials to:                                                      

LHHTA Program 
Environmental Education Exchange 
738 N. 5th Avenue, Suite 100 
Tucson, AZ  85705 

Applications may also be emailed to:  oliviaotero@eeexchange.org 
 
Application deadline is February 1, 2016. 

Personal Information 

Full Name:         __________________________________________ Preferred Name: ____________ 

Street Address:   ____________________________________________________________________ 

City, State, Zip:  ____________________________________________________________________ 

Home phone: _______________________     Student mobile: ________________________ 

Student’s email: ____________________________________________________________________ 

Date of birth: ___________________            Gender:   Female _____       Male _____ 

Please rank your preferred methods of communications (from 1=best to 3=least): 

______ Phone call 
______ Text 
______ Email 
 
Do you have internet access at home? Yes No 
 
What race/ethnicity do you most identify with? 

_____ Hispanic/Latino  _____ Native American, Alaskan Native 

_____ White/Caucasian  _____ Hawaiian or other Pacific Islander 

_____ African American  _____ Asian 

_____ Other: _________________________________________________ 
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What is the primary language spoken at home?  
     _____ English 
     _____ Spanish 
     _____ Other: _________________________________________________  

Do you know any languages other than English?     Yes _____       No _____ 

   If yes, specify: _________________________________________________ 

Education     

High School: _________________________________________________ 

What year in high school are you in currently? 

     ______Freshman  _____ Sophomore 

     _____ Junior   _____ Senior    

GPA: ___________________ 

Do you plan to attend college?      Yes _____       No _____       Don’t know _____ 

   If yes, where are you considering applying? 

     _____ University of Arizona 

     _____ Arizona State University 

     _____ Northern Arizona University 

     _____ Pima Community College 

     _____ Other 4-year Institution (list below) 

     _____ Other 2-year Institution (list below) 

     _____ Other: _________________________________________________ 

PSAT score (if taken): ___________________ 

List honors or AP courses you have taken or are currently taking and applicable grades or AP scores: 

 

 

List any other courses (science, social studies, etc.) and grades or extracurricular activities that you 
think are relevant to this program: 
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Family Information 

Parent/guardian full name(s): _________________________________________________ 

Parent/guardian phone:           _________________________________________________ 

If parent/guardian address is different from student’s, list below: 

Street address:                        _________________________________________________ 

City, State, Zip:                   _________________________________________________ 

Parent/guardian email:          _________________________________________________ 

Mother’s highest level of education: 
     _____ Some high school 
     _____ Completed high school or GED 
     _____ Some college 
     _____ 2-year degree (Associate’s) 
     _____ 4-year degree (Bachelor’s) 
     _____ Graduate school or advanced degree (PhD, MD, etc.) 
     _____ Unknown 
 
Father’s highest level of education: 
     _____ Some high school 
     _____ Completed high school or GED 
     _____ Some college 
     _____ 2-year degree (Associate’s) 
     _____ 4-year degree (Bachelor’s) 
     _____ Graduate school or advanced degree (PhD, MD, etc.) 
     _____ Unknown 

Additional Background Information 

List past work experiences: 

 

 

How did you hear about this program? 

_____ Teacher      _____ Flyer 
_____ School counselor _____ Fellow student 
_____ Online      _____ Other: ______________________________________________    

67
LINKING HISPANIC HERITAGE THROUGH ARCHEOLOGY 

APPENDIX B



 Page 4  

Recommendations 

Two recommendations/references are required for the program application. Please give the separate 
recommendation form to a teacher, counselor, job supervisor, or someone else (not a family 
member or friend) who can inform us about your ability to succeed in this program. 

Reference #1 

Full Name:    _________________________________________________ 

Title:              _________________________________________________ 

Organization: _________________________________________________ 

Phone/email:  _________________________________________________ 

 

Reference #2 

Full Name:    _________________________________________________ 

Title:              _________________________________________________ 

Organization: _________________________________________________ 

Phone/email:  _________________________________________________ 

 

Essay 

In 400-500 words (about one page single-spaced), describe your academic and career plans at this 
time. Identify areas or questions in archaeology that interest you. Describe what strengths or attributes 
make you a competitive applicant for this program. Finally, how will participating in this program help 
you reach your academic and career goals? 
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Applications are currently being accepted for this 
exciting program that involves:!
•! learning about the history and prehistory of the 

Southwest, visits to National Parks, cultural and 
historical museums, and University laboratories!

•! participation in hand-on activities including 
archaeological digs and artifact analysis!

•! Program runs from mid February through June.!
!
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LINKING HISPANIC HERITAGE 
THROUGH ARCHAEOLOGY 

SPRING 2016 

Applications are currently being accepted for this exciting 
program that involves high school students and teachers in:!
•! learning about the history and prehistory of the Southwest !
•! visits to National Parks, cultural and historical museums, !
    and archaeological laboratories!
•! participation in hand-on activities including archaeological 

digs and artifact analysis !
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Linking Hispanic Heritage Through Archaeology 
Teacher Application - Spring 2016 

Please print or type. You may use additional paper if necessary. 
Name:           ________________________________________ 

Home address:            ________________________________________ 

City/State/Zip:            ________________________________________ 

School Affiliation:       ________________________________________ 

Phone number: ________________________________________ 

What classes (if any) do you teach? (Note: If you do not teach in the classroom, please explain how 
you otherwise interact with students.) 

How will you use the information gained from this program in your classroom / work? 

What makes you a good match for this program? 

What other special programs, if any, have you participated in? 

Do you have any physical disabilities that would interfere with your participation on an archaeological 
dig? Please explain. 

Are you able to commit to participating in LHHTA activities 2x/month (including some Saturdays) 
from Mid-February through May and then 3x/week through June? Please explain any expected 
conflicts. 

Please provide one reference from your school or district. 

Reference Name:  ________________________________________ 

Title:   ________________________________________ 

School Affiliation: ________________________________________ 

Phone and/or email:  ________________________________________ 

Please email or mail completed form to: Trica Oshant Hawkins / thawkins@eeexchange.org / EE 
Exchange / 738 N. 5th Ave., Suite 100 / Tucson, AZ 85705
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Recommendations 

Two recommendations/references are required for the program application. Please give the separate 
recommendation form to a teacher, counselor, job supervisor, or someone else (not a family 
member or friend) who can inform us about your ability to succeed in this program. 

Reference #1 

Full Name:    _________________________________________________ 

Title:              _________________________________________________ 

Organization: _________________________________________________ 

Phone/email:  _________________________________________________ 

 

Reference #2 

Full Name:    _________________________________________________ 

Title:              _________________________________________________ 

Organization: _________________________________________________ 

Phone/email:  _________________________________________________ 

 

Essay 

In 400-500 words (about one page single-spaced), describe your academic and career plans at this 
time. Identify areas or questions in archaeology that interest you. Describe what strengths or attributes 
make you a competitive applicant for this program. Finally, how will participating in this program help 
you reach your academic and career goals? 
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Appendix C - Contacts and Related Programs Overview 

University of Arizona  
Department of Physics - Accelerator Mass Spectrometry (AMS) Laboratory 

Contact: Greg Hodgins 
Assistant Research Scientist and Assistant Professor of Anthropology  
ghodgins@physics.arizona.edu 
520-626-3619 

Address:  
NSF-Arizona AMS Laboratory  
Department of Physics 
University of Arizona 
1118 E. Fourth Street 
PO Box 210081 
Tucson, AZ 85721 

Overview:  
In this presentation, students and teachers learned about the absolute dating technique of 
radiocarbon dating using Accelerator Mass Spectrometry (AMS). The tour of the lab covered 
where radiocarbon comes from, how it is used for determining the age of artifacts and organic 
materials, how samples are prepared, how the machine works, and how the measurement is 
transformed into a calendar age range. Students learned how this technique differs from the 
decay counting methods in that the amount of 14C in the sample is measured directly, rather than 
by waiting for the individual radioactive decay events to occur. They saw how the enhanced 
sensitivity is achieved by accelerating sample atoms as ions to high energies using a particle 
accelerator, and using nuclear particle detection techniques. 

Associated Activities: 
Students  tour the 3 MV AMS machine at the University of Arizona at the NSF-Arizona AMS 
Lab in the Physics building.  

Skills and Concepts: 
how archaeologists use absolute dating; what are carbon isotopes; limitations on samples and 
sample collection; how AMS works, how to get a radiocarbon date 

73
LINKING HISPANIC HERITAGE THROUGH ARCHEOLOGY 

APPENDIX C



University of Arizona 
School of Anthropology - Ceramic Lab 

Contact: Barbara J. Mills, Ph.D  
Professor and Director of the School of Anthropology 
Haury Anthropology Building, Room 210 
Tel: 520.621.6298 
Fax: 520.621.2088 

Address:  
School of Anthropology 
University of Arizona 
P.O. Box 210030 
Tucson, AZ 85721-00030 

Location: Southwest Lab (Haury Building, Room 408, University of Arizona) 

Overview:  
This lecture and discussion introduced different prehistoric and historic ceramics and reviewed 
archaeological questions that are addressed with ceramics (e.g., including function and cuisine & 
trade and interaction). Students also viewed a video on pottery making. The associated activities 
included hands-on opportunities to make a pot, sort ceramics, and consider vessel function. Key 
themes include: “Why are we doing the analysis (what anthropological questions are we 
addressing)?” and  “How do we address those questions?” 

Associated Activities: 
Hands-on sorting of ceramics – Students sort through pot sherds, tabulate data and consider 
vessel functions from the sherds. 

Skills and Concepts: 
looking at assemblages rather than single objects; learning the process of pottery production; 
recognizing key attributes of ceramics such as form and surface treatment; tabulating data; 
making interpretations from tabulated data!
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University of Arizona 
School of Anthropology – Zooarchaeology Lab,  Arizona State Museum 

Contact: Nicole Mathwich 
Graduate Research Assistant 
nmathwich@email.arizona.edu 

Address:  
School of Anthropology 
University of Arizona 
P.O. Box 210030 
Tucson, AZ 85721-00030 

Location: Stanley Olsen Zooarchaeology Lab, and Arizona State Museum Room 309 

Overview:  
Nicole’s presentation provided a general overview of zooarchaeology, a subfield of archaeology, 
which is the study of animal remains from archaeological sites. Zooarchaeologists are interested 
in the relationships between humans and animals in the past including such topics as human diet, 
food procurement strategies, domestication of animals, economics and trade, and use of animals 
in ritual contexts. Also covered are reconstruction of past environments, site formation processes, 
and what it can reveal about past human diet and activities.  Analysis included past 
environments, including health, social stratification, movement, and animal products like grease 
and leather. The lecture presented the methods and tools zooarchaeologists use to identify and 
study animal bones and what kind of specialized knowledge is needed to identify animal remains 
and signs of human activity. Following the lecture was a tour of the Stanley J. Olsen Laboratory 
of Zooarchaeology at the Arizona State Museum which houses two modern comparative 
vertebrate collections with a total of more than 4,000 fish, bird, reptile, amphibian, and mammal 
specimens. The students learned how these reference collections of skeletons of modern, recently 
deceased “known” animals are used to identify the archaeological “unknown” fragments. 

Associated Activities: 
The hands-on activities include instruction and identification of basic mammal anatomy of 
common Sonoran fauna like jackrabbits, coyotes, and deer using comparative specimens. Student 
teams were then given a pile of bones which they must reconstruct into the full skeleton and 
figure out the identity of their animal. 

Skills and Concepts: 
What is zooarchaeology; subsistence practices; human connections to the environment; status, 
identity, and economics; basic mammal morphology!
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Arizona State Museum – Pottery Vault and Curator Tour 

Contact: Arthur Vokes 

Address: 
Arizona State Museum 
University of Arizona 
1013 E. University Boulevard  
P.O. Box 210026 
Tucson, AZ 85721-0026 

Location: Arizona State Museum 

Overview:  
Dr. Lyons gave the student group a tour of the Pottery Vault, a humidity and temperature 
controlled room created specifically to house the enormous Southwestern pottery collection at 
the ASM. Students were given a tour of the collection, and saw modern artists' pieces along side 
archaeological pots. Dr. Lyons explained that even though he is an archaeologist and his primary 
work is with prehistoric ceramics, he believed it is important to highlight modern artists’ 
inspiration from prehistoric styles and their continued use of traditional techniques. The students 
learned that the changes in ceramic styles both today and in the past reflect both cultural 
innovations and continuity. The students were then given free time to explore the ASM's pottery 
exhibit, showcasing modern and prehistoric ceramics. They peered through microscopes to better 
see the different tempers in the pottery types, and took pictures with their iPads of particularly 
interesting pieces. 

Associated Activities: 
Tour of the pottery vault, Dr. Lyons' presentation on Southwest pottery, exploration of the pottery 
exhibit, Introduction to collections at ASM, 

Skills and Concepts: 
cultural continuity and change, traditional ceramic techniques, the challenges of preserving 
archaeological collections, how archaeologists use style change through time to understand 
prehistoric cultural periods, preservation of collections at museums, 
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Arizona State Museum – Conservation Lab 

Contact:  
Teresa Moreno  
Associate Conservator 
520-621-6314 
tkmoreno@email.arizona.edu 

Address: 
Arizona State Museum 
University of Arizona 
1013 E. University Boulevard  
P.O. Box 210026 
Tucson, AZ 85721-0026 

Overview:  
In this full day visit, Dr. Odegaard and Teresa Moreno gave a tour of the lab and overview of 
preservation and conservation, their own backgrounds, and the importance of maintaining the 
integrity of an object so that it would not decay and could be used for future research. They also 
discussed the importance of documentation in conservation practice and how those ethics and 
practices have changed over time. The lab tour took the group through the steps of conserving an 
object, and included one researcher conducting tests on arsenic treated textiles. After lunch, the 
group returned for several hands-on activities and demonstrations on how to spot test materials to 
identify metals like lead and copper with handouts describing the procedure and chemical 
properties behind it. Students used their iPads to take pictures of objects they found interesting 
such as x-ray machines, ancient sandals, and broken Etruscan pottery. Finally, Nancy and Teresa 
broke the students and teachers into 4 groups and gave each group an ethical conservation 
dilemma. The students had to decide what was the appropriate action in cases of forgery, theft, 
and cultural sovereignty. 

Associated Activities: 
Presentation, lab tour, visit with researcher, chemical spot tests activity, Conservation Dilemma 
group activity, 

Skills and Concepts: 
applied chemistry, museum and conservation ethics, cultural sovereignty, introduction into 
conservation!
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Arizona Historical Society / History Museum and Archives 

Contact: Liz Zepeda 

949 E. 2nd st. 
Tucson, AZ 85719 
www.arizonahistorical society.org 

Location: Arizona History Museum 

Overview:  
First, the students explored the Rio Nuevo/Rio Viejo exhibit on the excavation of Mission San 
Agustin. Then, Mary Ann Ruelas prepared a panel discussion of archivists that worked directly 
with the history of the Latino communities in Tucson, in the form of photos, videos, and 
documents. The students and teachers were asked to describe some of their family history and 
their connections to Tucson. Major themes of the discussion were how people moved around, 
what history can mean to a person's identity, how family history from photo albums to home 
videos of quinceñearas were an important part of public and Latino history in the area, and 
finally how accessible these collections are to the students. The archivists emphasized how easy 
it is to copy photographs into the collection or to come visit and look up family histories. The 
students then explored the museum's exhibit on pre-railroad Tucson in the 1870s, which focused 
on a Mexican family, an Anglo family, and a Tohono O'Odham family. They used their iPads to 
take pictures of each other in period costume, in the outhouse, and carrying water pots on their 
heads like the Tohono O'Odham women did. 

Associated Activities: 
Panel discussion, tour of 1870s Tucson exhibit, exploration of Rio Nuevo/Rio Viejo 

Skills and Concepts: 
personal histories, historical archaeology, historical diversity of Tucson community, chicano/a 
identities, how to access and contribute to archival information!
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University of Arizona – Bioarchaeolgy Lab 

Contact: Jim Watson 
Room 217N;  520-621-4794, 
watsonjt@email.arizona.edu  

Arizona State Museum 
The University of Arizona 
1013 E. University Blvd.  
P.O. Box 210026 
Tucson, Arizona 85721-0026 

Location: Arizona State Museum Bioarchaeology Lab (University of Arizona campus); Arizona 
State 

Overview:  
Dr. Watson gave a general overview of bioarchaeology, which is the study of human remains 
from archaeological sites. Dr. Watson's lecture covered what the specialized study of human 
remains can reveal about past people. The lecture also discussed the basic information a 
bioarchaeologist can gather from human remains like skeletal inventory, metric measurements, 
estimations of age at death, sex, stature, skeletal anomalies, the identification of pathological 
conditions, and estimations of biological affinity or population relatedness. Dr. Watson spoke 
about the ethical considerations of studying human remains, especially in light of NAGPRA and 
how the Arizona State Museum administers the Arizona Antiquities Act and state laws 
concerning the discovery of human remains. The students learned how ASM fulfills these 
responsibilities and issues permits for archaeological work on state lands (lands owned or 
controlled by Arizona or any agent of Arizona), negotiates the disposition of archaeological 
human remains, maintains an archaeological site file, and provides repository services for the 
curation of archaeological collections. 

Associated Activities: 
Human bone quiz, where students and teachers rotated around the room's tables and tried to 
identify various bones; introduction to bioarchaeology powerpoint presentation; a mock 
bioarchaeology report, where students and teachers were put into 3 groups and had to identify the 
age, sex, and  different pathologies on a real human skeleton like osteoporosis and healed broken 
bones; repatriation simulation, where students were given various roles to play in a discussion 
between government officials, archaeologists, and townspeople over whether or not a graveyard 
should be excavated. 

Skills and Concepts: 
ethics of handling human bone; status, identity, and nutrition in the archaeological record; state 
and federal burial laws; NAGPRA and how it applies to NPS; the importance of descendent 
groups!
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National Park Service 
Saguaro National Park – Tucson Mountain District 
Presenter: Cam Juarez  
Community Engagement Coordinator and Public Information Officer 
cam_juarez@nps.gov 
Presenter: Freddy Gutierrez - 
Next Generation Ranger Intern 
freddy_gutierrez@nps.gov 
520-306-6254 

Address: 
Saguaro National Park 
2700 North Kinney Road 
Tucson, AZ 85743 

Location: Saguaro National Park West 

Overview:  
The group was met and welcomed by Cam Juarez and Freddy Gutierrez. The group was then led 
on a short hike through a wash that is only accessible with ranger supervision. Students partook 
in the “Quest for the Whispering Rocks” which includes reading clues that lead to points of 
interest including a saguaro cactus, point of geologic interest, pack rat nests, and petroglyphs. 
The Quest ended at an archaeological site with Hohokam petroglyphs. The group picnicked 
under a tree while Cam led a discussion on Latinos in National Parks, including his evolution to 
working as a Ranger. The group then went to the visitor center to view the orientation film and 
visit the displays to learn about the wildlife in the park. 

Associated Activities: 
Nature hike guided by poetry, park orientation film, independent exploration of the exhibit, 
ranger-led discussion of Latino national park visitation 

Skills and Concepts: 
National parks and their purpose, how people can visit and access parks, what are "wilderness 
areas," protecting parks and local vandalism, natural history of the Sonoran desert 
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National Park Service 
Saguaro National Park – Rincon Mountain District 
Presenter – Vanessa Gonzalez 
Next Generation Ranger Intern 

2700 North Kinney Road 
Tucson, AZ 85743 

Location: Saguaro National Park East  

Overview:  
Students were welcomed by the Next Generation Ranger Intern. Following the welcome, the 
Intern led the students on an interactive interpretive hike to a historic ruin. The group then had 
free time to conduct community circle, picnic, and drive the Cactus Forest loop through the park. 
The group returned to the Visitor Center to view a video on Hispanic history of the Park and tour 
the exhibits. 

Associated Activities: 
Ranger led interpretive natural history hike, hike to an historic site in the Park, group 
Community Circle held in remote wash, film on Hispanic history of the Park, independent 
exploration of the exhibits, ranger-led discussion of Latino national park visitation,  

Skills and Concepts: 
National parks and their purpose, how people can visit and access parks, what are "wilderness 
areas," protecting parks and local vandalism, natural history of the Sonoran desert 
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National Park Service  
Montezuma Castle, Montezuma Well, and Tuzigoot National Monuments 

Contact: Krystina Isaac 
Park Ranger (I) 
Volunteer Coordinator 
Montezuma Castle National Monument 
Tuzigoot National Monument 
PO Box 219 
Camp Verde, AZ 86322 
(928) 567-3322 x 223 

Location: Montezuma Castle, Montezuma Well, and Tuzigoot National Monuments 

Overview:  
Krystina Isacc organized personal guided tours at Montezuma Castle and Tuzigoot N.M.s. The 
focus was on the Sinagua people, their architecture, culture and relationship to the local 
environment. Students studied central Arizona cultures that, although different from those in 
southern Arizona, also used local resources to meet their needs. They traded extensively with 
others throughout the region and, similar to the Hohokam and others, somewhat abruptly left 
their sites, dispersing through the region and altering their social and cultural structures. 
Montezuma Well was a self-guided hike to the well and associated ruins and structures.  At 
Tuzigoot, students were greeted by Park Ranger, Skip Larsen. He provided an overview of 
Tuzigoot history and shared stories of Hispanic-related history to the area and ruins.  

Associated Activities: 
Guided hikes through National Monuments, personal Q&As, opportunities for photo 
documenting sites  

Skills and Concepts: 
Identification and description of Sinagua cultural artifacts, architecture, and practices, 
examination of local plant and animal resources!
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National Park Service 
Casa Grande Ruins National Monument 

Contact: Karl Pierce 
Park Superintendent 
(520) 723-3172 

Address:   
Casa Grande Ruins NM 
1100 W. Ruins Drive 
Coolidge, AZ 85128 

Overview:  
The visit to Casa Grande Ruins this year was as participants in the annual Archaeology Expo. 
Students rotated turns manning an LHHTA information table and participating in the myriad of 
other lectures, tours, and activities that took place during the Expo.  

Associated Activities: 
Orientation video, presentation on working for the Park Service, tour of the ruins, museum visit, 
ceramic making, jewelry making, rabbit-stick throwing, opening ceremony and tour with 
O’odham elder, flint knapping, native local foods  

Skills and Concepts: 
multiple interpretations of the site, changing ideas about history, use and misuse of 
environmental resources, Park Service careers, archaeology in National Parks 
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National Park Service 
Grand Canyon National Park 

Contact: Jacob Fillion 
Branch Chief, Resource Education 
jacob_fillion@nps.gov 
(C) 928.606.5515 
(O) 928.638.7762 

Address: 
Grand Canyon National Park 
P.O.Box 129 

Overview:  
LHHTA’s first trip to the Grand Canyon included a tour of Tusayan Ruins, a visit to the Desert 
View Cultural Heritage Center, a tour of the Grand Canyon Visitor Center and bookstore at 
Mather Point, a late night star party, a visit and discussion with Latino Heritage Internship 
Program interns, and a two mile hike to Oh-Ah Point on the South Kaibab Trail. Students slept 
under the stars on their second night at the canyon (their first night was in their tents). This was a 
first visit to the Canyon for five participants. The discussion with the LHIP interns was inspiring 
to students to hear other young Latinos’ journeys to and with the NPS.  

Associated Activities: 
Hiking, star gazing, camping, camp cooking, orientation video “Journey of Wonder,” tours of 
visitor center and cultural ruins 

Skills and Concepts: 
Hiking, astronomy, camp cooking, fire making, cultural sensitivity, water use, conservation and 
preservation in National Parks, geology of the Grand Canyon 
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Park Service 
Wupatki National Monument 

Contact: Ian Hough 
Archaeologist, Cultural Resources Program Manager 
ian_hough@nps.gov 
(928) 526-1157 x233 

Contact For Fee Waiver: 
Steven Rossi 
Education Technician 
flag_reservations@nps.gov 
Office 928-526-1157 Ext. 236  

Address: 
Flagstaff Area National Monuments 
Wupatki, Sunset Crater Volcano, and Walnut Canyon National Monuments 
6400 N. Highway 89 
Flagstaff, AZ 86004 

Overview:  
The visit to Wupatki included a hike to Lomaki Pueblo and the Box Canyon Pueblos with Hopi 
preservation specialist, Lyle Balenquah and Park Archaeologist, Ian Hough. The Visitor Center 
was briefly toured. The hike to Lomaki Pueblo included discussions about the Ancestral 
Puebloans including their architecture, foods, migration, and culture. The cultural discussion was 
led by Lyle Balenquah who, as a present day Hopi, is a descendent of the people who lived at 
that site. He expressed that the site is still alive and relevant to his people today. Lyle also shared 
his experiences of working with the Park Service as a Native American and how it went against 
his family’s wishes. He has helped his people to see that the Park Service can work with 
communities to better interpret and protect cultural resources. 

Associated Activities: 
Interpretive hike, cultural discussion, Pueblo architecture investigations 

Skills and Concepts: 
Ancestral Puebloan culture and history – Park Service / Native American relations, Park Service 
careers, archaeology in National Parks, conservation and preservation, cultural sensitivity, 
drought and water use  
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National Park Service 
Tumacacori National Historical Park 
Contact: Melanie Rawlins 
Park Ranger 
520-377-5064 

Address: 
Tumacacori National Historical Park 
PO Box 8067 
Tumacacori, AZ 85640 

Overview:  
Students received a welcome and introduction upon arrival at the park by a Park Ranger. The 
group broke into teams and toured the Mission grounds referring to the self-guided tour 
information sheet. The group also toured the mission orchard and learned about the Kino 
Heritage Fruit Trees Project, a program that aims to replant and keep alive orchard trees that date 
back to stock brought to the new world by Padre Kino, the priest who originally established the 
area missions. The group next spent time touring the Park exhibits and Visitor Center. A picnic 
lunch was enjoyed on the patio before departing the Park. 

Associated Activities: 
Orientation/overview video, discussion about working for the Park Service, self-guided tour with 
challenges for locating specific artifacts, iPad documentation of architecture 

Skills and Concepts: 
Spanish colonial history, architecture, Heritage Fruit Trees, Spanish – Native American relations, 
Park Service careers, archaeology in National Parks 

! 
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National Park Service 
Western Archaeology and Conservation Center (WACC) 
Contact Information:  

Address:  
255 North Commerce Park Loop 
Tucson, AZ 87545 

Overview:  
Students were introduced to the NPS Western Archaeological and Conservation Center, its 
purpose and mission, and how it is different from the Arizona State Museum (which houses 
collections from public lands). The presenter then led the group on a tour of the facilities and 
collection room, where objects, including furniture from an old ranch house, paintings, 
prehistoric sandals, radioactive sand, pottery, baskets and a myriad of other artifacts are housed 
in a climate controlled environment. The presenter also spoke to the students about how she 
became an archaeologist and the opportunities for work and research in the Park Service. 

Associated Activities: 
Introductory presentation, tour of facilities and collection, career presentation 

Skills and Concepts: 
National Park Service conservation ethics, the purpose of conservation, what a repository is, 
recent history and prehistoric history in the Southwest, conservation and preservation techniques!
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El Presidio San Augustin de Tucson 

Contact: Rick Collins 
rickc@email.arizona.edu 
 (520) 837-8119 
 tucsonpresidiotrust.org 

Tucson Presidio Trust 
133 West Washington Street 
Tucson, AZ 85702 

Location: El Presidio San Augustin de Tucson 

Overview:  
Students were guided by Mr. Collins and the director of education, Jean Baxter, through the 
Presidio grounds and buildings. Mr. Collins gave an overview of Spanish colonial history in the 
Southwest. The group explored the ramadas, the older pre-agricultural pithouse, adobe walls, and 
soldier and family quarters. They sat on period beds, held period weapons (unloaded replicas), 
and dressed up in period clothes. The presentation focused on the daily lives of soldiers and their 
families, the tools they would have used, stories of the first Battle of Tucson, and why resource 
competition led to violence between Tohono O'Odham with Spanish allies, and certain Apache 
groups. Students were led on a tour through modern downtown Tucson around what had been the 
Presidio walls. Finally, the group explored the blade exhibit in the restored Mexican roadhouse. 
Mr. Collins gave his contact information to the students in case they were interested in 
volunteering and doing research. Following the LHHTA program, one student commenced a 
community service project with the Presidio. 

Associated Activities: 
explanation of Spanish arms and cannons, tour of presidio museum, tour of downtown Tucson, 
exploration of exhibits, and description of volunteer opportunities 

Skills and Concepts: 
daily life at the Presidio, gendered division of labor, resource control and social conflict, Spanish 
colonialism in the Southwest, landscape change through time!
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Friends of Tucson’s Birthplace - Mission Garden 

Contact: Dena Cowan 
denacowan@yahoo.com 
MissionGarden.Tucson@gmail.com 
(520) 777-9270. 

929 W. Mission Lane 
Tucson, Az. 85745 
Friends of Tucson’s Birthplace 
P.O. Box 1228 
Tucson, AZ 85702-1228 

Suzanne and Paul Fish 
Professors of Anthropology, Curator, Archaeology (Arizona State Museum) 
sfish@email.arizona.edu,  
Telephone: 520.626.8290 
Office: Arizona State Museum North, Room 213 

Overview:  
Dena Cowan welcomed the group and began with an overview and background of the Garden. 
Before introducing the first speaker, a O’odham elder who volunteers at the Gardens sang a 
blessing for the group’s visit. Then, Homer Thiel, xxx, and the lead archaeologist in the 
excavation of Mission Garden, gave a presentation on the history, through time, of the Garden 
site. He also spoke of the archaeological findings from the excavation and of the Garden which 
was completed before the Gardens were established. 

Associated Activities: 

Skills and Concepts: 
Ancient agriculture, community development, precolonial agriculture, Spanish colonial history, 
mission culture and survival, water harvesting, ancient planting techniques,!
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APPENDIX E 
LHHTA 2016 PROGRAM EVALUATION  

RESULTS AND DISCUSSION

At the conclusion of this program students and teachers were asked to complete 
evaluations of LHHTA 2016. Eight out of the eleven students and both teachers completed 
evaluations for a total of ten. These evaluations focused on key elements of the program 
targeting the following program elements: repeat and recommendation, attitudes and 
learning outcomes, iPad use, and the evaluation of activities.  

REPEAT AND RECOMMENDATIONS
Teachers and students were asked whether they would participate in the LHHTA 
program again and if they would recommend the program to friends and colleagues. 
Overall 10 out of 10 students and teachers would participate in the program again and 10 
out of 10 would recommend the program to their friends and colleagues.

ATTITUDES AND LEARNING OUTCOMES
Questions regarding attitudes and learning outcomes were divided into three separate 
themes: National Park Service, Culture, and Archaeology. For each of these themes 
different questions were asked of the student and teacher participants. Questions for 
students focused on their individual learning outcomes while questions for teachers 
focused more on how they may apply what they learned from the program to a classroom 
setting.
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STUDENT RESULTS AND DISCUSSION

NATIONAL PARK SERVICE 
Students were asked seven questions about their experiences with the National Park 
Service through this program. Those questions were as follows with the responses 
displayed in the chart below:

As a result of this program… 

1. I am more interested in National Parks. 

2. I am more aware of National Parks in Arizona. 

3. I am more likely to visit a National Park on a vacation. 

4. I can name and describe several National Parks in Arizona. 

5. I am more interested in a career with the National Park Service. 

6. I understand NPS’s role in protecting archaeological resources.

7. I am interested in an internship or volunteering with a National Park.

National Park Service (Students)
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10

1 2 3 4 5 6 7

Strongly Agree Agree Neutral Disagree Strongly Disagree

The results show that all students are more aware of and interested in National Parks as 
a result of this program. All but one student strongly agreed that they are more likely to 
visit a National Park on a vacation. While many students were more interested in a 
career with the NPS as a result of the program, half of the students were neutral to the 
idea. The program helped all students to better understand the NPS’s role in protecting 
archaeological resources. Interest in internships or volunteering with NPS also 
increased as a result of LHHTA.
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CULTURE 
Students were asked questions regarding how the program impacted their cultural 
knowledge and understanding. Those questions were as follows with the responses 
displayed in the chart below.

As a result of this program… 

1. I am more interested in my own heritage. 

2. I can describe ways the early Spaniards impacted the native cultures of the 
southwest. 

3. I can describe some ways plants were used by different cultures in the southwest. 

4. My knowledge of Tucson’s Hispanic heritage improved. 

5. I can list and describe Spanish influences on present day culture in the region.

Culture (Students)
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The results show that students clearly gained a better understanding of their own culture 
as well as cultural influences in the southwest. This year, all students learned ways that 
plants were used in the southwest. This is likely a result of the more extensive hands-on 
activities at Mission Garden.  It is interesting that the student who checked “neutral” 
regarding their interest in their own heritage noted in the comments section that “LHHTA 
has increased my understanding of my own heritage.”
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ARCHAEOLOGY 
Students were asked questions regarding how the program impacted their knowledge and 
understanding of archaeology. Those questions were as follows with the responses 
displayed in the chart below.

As a result of this program… 

1. I am more interested in the field of archaeology. 

2. My knowledge of the field of archaeology has greatly increased. 

3. I can confidently explain what archaeologists do. 

4. I can list and describe some human cultures that lived in the southwest over that 
last 10,000 years. 

5. I can analyze artifacts for information about human cultures and practices. 

6. I can list and describe artifacts and their uses by different cultures in the 
southwest. 

7. I can describe how artifacts are excavated in an archaeology dig. 

8. I am more aware of the diversity of specialty areas within the field of archaeology

Archaeology (Students)
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ARCHAEOLOGY 
The results show that student interest, understanding, and knowledge of archaeology 
increased as a result of this program. The majority of students also felt more confident in 
their ability to analyze and describe artifacts. It is interesting to note the diversity of 
responses in reference to the increase of interest in archaeology as a result of the 
program. There were definitely students in the program who were uncomfortable in a 
field setting and did not care for physical work or getting dirty. As well, temperatures at 
the field school were warm (in the upper 90s), resulting in discomfort to some students. 
Conversely, there were other students who thrived in this environment and enjoyed every 
minute of it.
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IPAD USE
Students and teachers were also asked to gage the degree to which they used iPads for 
various activities throughout the program.  Those activities are listed below and the 
responses are displayed in the following chart. Note, as teachers and students were asked 
the same questions regarding iPad use, their results are combined in this chart.

Activity 

1. Took pictures 

2. Recorded video 

3. Uploaded pictures to LHHTA picture sharing 

4. Posted pictures on the LHHTA blog 

5. Took notes 

6. Did Internet research 

7. Created a video program

iPad use (Students / Teachers)
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IPAD USE
It is clear that students and teachers were using their iPads primarily to take pictures. 
This is evident not just in the evaluation results but also from observations during the 
program. Both students and teachers used their iPads less to take video.  There were a 
couple of respondents who rarely or never posted to the LHHTA blog. One student 
commented that staff should have been more “stern” and made the students post more to 
the blog. It was observed (and results show) that students used the iPads less to take 
notes than they did last year. The one respondent who constantly used the Internet for 
research was a teacher. It is important to note that teachers are allowed to take their 
iPads home during the program. The results in general show that all participants were 
using their iPads during this program as the tool for which it was intended. 

In addition to how they used their iPads, students and teachers were also asked to rank 
how useful they found their iPads as they participated in the program and how often they 
expected to continue to use the iPads after the end of the program. 

Overall (8 out of 10), students and teachers found their iPads to be “very useful” as they 
navigated the program. Two ranked their iPads as “useful.” Also, the majority of teachers 
and students (6) plan on “constantly” using their iPads after the conclusion of the 
program.  The rest intend to use their iPads “often” (1) or “sometimes” (3).
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TEACHER RESULTS AND DISCUSSION
Teachers’ evaluation questions varied from the students’ and were as follows for the three 
different areas:

NATIONAL PARK SERVICE
As a result of this program… 

1. I am more interested in National Parks. 

2. I am more aware of National Parks in Arizona. 

3. I am more likely to visit a National Park on a vacation. 

4. I can name and describe several National Parks in Arizona. 

5. I am more interested partnerships and/or other opportunities with the National 
Park Service. 

6. I understand NPS’s role in protecting archaeological resources. 

7. I am more likely to include elements of National Parks into my teaching.

ARCHAEOLOGY
As a result of this program… 

1. I am more interested in the field of archaeology. 

2. My knowledge of the field of archaeology has greatly increased. 

3. I am more likely to include elements of archaeology in my teaching. 

4. I am interested in doing more field archaeology.  

5. I am more aware of the diversity of specialty areas within the field of archaeology

As there were only 2 teachers, results are not displayed in chart format. The results 
showed that one teacher “strongly agreed” with all of the statements in all three areas.  
The other teacher “strongly agreed” with all statements except for National Park 
statements #1 and #3 (I am more interested in and more likely to visit National Parks); 
Culture statements #1, #2, and #5 (my and students’ knowledge and interest in Hispanic 
heritage increased); and Archaeology statement # 1 (I am more interested in the field of 
archaeology). For all of those statements, that teacher responded with “agree.” 
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EVALUATIONS OF SITE VISITS AND ACTIVITIES

FAVORITE SITE VISITS
The final portion of the evaluation covered the site visits and activities in which 
students and teachers participated. For this portion of the evaluation students and 
teachers were asked to rank their favorite types of site visits from “most favorite” (1) to 
“least favorite” (7). On average, the Overnight Camping Trips and Field Trips to National 
Parks were ranked most favorite, and Lectures was ranked least favorite. The results of 
the ranking are as follows:

1. Overnight Camping Trips 

2. Field Trips to National Parks 

3. Activities 

4. Archaeology Field School 

5. Labs  

6. Museum Tours 

7. Lectures

Students and teachers clearly liked the camping and visits to National Parks the most. 
Some students noted that they liked everything and ranked things only because they 
were asked to do so. It is interesting to note that it was the teachers’ ranking that moved 
Labs above Museum Tours in the ranking. Student only results show Museum Tours 
preferred over Labs.
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RANKING OF ACTIVITIES
Students and teachers were then asked to rank how engaging specific components of 
these site visits and activities were from most engaging (1) to not at all engaging (5).  
Ranked elements were averaged with the following results displayed below. The student 
only average is displayed first followed by the average of both students and teachers (in 
parentheses):

State Museum

• Atlatl throwing  - 1.3 (1.1) 

• Museum Quest (the State Museum exploration with iPads) – 2 (2) 

• Repatriation lab – 2.1 (2.1) 

• Visit to curator’s lab (behind-the-scenes upstairs in the State Museum) – 2.2 (1.9) 

• Preservation and Conservation Lab Discussion – 2.4 (1.9) 

• Pottery vault tour – 3.3 (2.4)

UofA Labs (Rate each lab visit below from 1 to 5  [1 being VERY engaging])

• Zooarchaeology – 1.5 (1.5) 

• Radio Carbon – 1.6 (1.3) 

• Tree Ring – 1.8 (1.4) 

• Bioarchaeology  - 2.1 (1.8) 

• Pottery / Ceramics – 3.1 (2.1)

Other Area Museums & Labs (Rank the places below from 1 to 5  [1 being VERY engaging])

• WACC (Western Archaeology and Conservation Center) – 1.8 (1.3) 

• Mission Gardens Tour and Activities (Agave planting, rope making) – 1.9 (1.4) 

• El Presidio de San Augustin Tour – 1.9 (1.7) 

• Arizona Historical Society Museum Tour – 2 (2) 

• Arizona Historical Society Archive Tour – 2.1 (1.8) 

• Arizona Historical Society Archive Activity – 2.4 (1.7)
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National Parks and Monuments (Rank the Parks below from 1 to 5  [1 being VERY 
engaging])

• Grand Canyon – 1 (very engaging) 

• Montezuma Well -1.1 (very engaging) 

• Tumacacori -1.1 (very engaging) 

• Montezuma Castle -1.4 (very engaging) 

• Casa Grande -1.3  (very engaging) 

• Tuzigoot -1.4 (very engaging) 

• Saguaro (West) – 1.4  (very engaging) 

• Saguaro (East) – 1.4 (very engaging)

• Wupatki – 1.4 (very engaging)

The ranking results show that teachers and students found nearly all the activities to be 
“engaging” with some being “very engaging.” Only pottery was ranked “neutral” by the 
students although with the teacher results added in, that ranking was elevated to 
“engaging.” Two of the students commented that the lecture component of some labs, 
especially being presented right after a long day of school, is difficult to find interesting. 
They noted that if presented at another time, they might feel more engaged.  

All of the National Park visits were ranked as “very engaging.” It is important to note that 
without the teachers’ ranking added in, Saguaro, Tuzigoot, and Wupatki National Parks & 
Monuments would have ranked “engaging.”  When directly asked which National Park 
was their favorite, five (5) students said Grand Canyon, two (2) said Montezuma Castle, and 
one (1) liked Waputki best.
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E X P E R I E N C E  Y O U R  A M E R I C A™

The National Park Service cares for special places saved by the American people so that all may experience our heritage.

Photo Release Form

National Park Service
U.S. Department of the Interior

I hereby grant the National Park Service permission to use my likeness in a photograph in any and all publications for 
Government or nongovernment purposes, including web site entries, without payment or any other consideration in 
perpetuity.  I understand and agree that these materials will become the property of the National Park Service and will 
not be returned.

I hereby irrevocably authorize the National Park Service to edit, alter, copy, exhibit, publish or distribute this photo 
for purposes of publicizing the National Park Service s  programs or for any other lawful purpose. In addition, I waive 
the right to inspect or approve the finished product, including written or electronic copy, wherein my likeness appears. 
Additionally, I waive any right to royalties or other compensation arising or related to the use of the photograph.

I hereby hold harmless and release and forever discharge the National Park Service from all claims, demands, and causes 
of action which I, my heirs, representatives, executors, administrators, or any other persons acting on my behalf or on 
behalf of my estate have or may have by reason of this authorization.

I am 18 years of age or older and am competent to contract in my own name. I have read this release before signing below 
and I fully understand the contents, meaning, and impact of this release. I agree to indemnify and hold the Government 
harmless for any and all losses, claims, expenses, suits, costs, demands and damages or liabilities on account of personal 
injury, death, or property damages of any nature whatsoever and by whomsoever made, arising out of the photographed 
activities in which I am taking part.

Signature/Date
_______________________________________________________________________________________________
Printed Name/Date
_______________________________________________________________________________________________
Address
_______________________________________________________________________________________________
City State  Zip Code
_______________________________________________________________________________________________
Phone
_______________________________________________________________________________________________

If the person signing is under age 18, there must be consent by a parent or guardian, as follows:

I hereby certify that I am the parent or guardian of ______________________________________________ , named above,
and do hereby give my consent without reservation to the foregoing on behalf of this person.

Parent or Guardian's Signature/Date
_______________________________________________________________________________________________
Parent or Guardian's Printed Name/Date
_______________________________________________________________________________________________

Privacy Act Statement: This information is provided to comply with the Privacy Act (PL 93 579). 5 U.S.C. 301 and 7 CFR 260 
authorizing acceptance of the information requested on this form. The data you furnish will be used only to provide the National Park 
Service with contact information pertaining to this release form.

08/2006
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Applicant Last Name First Name 
 
NATIONAL PARK SERVICE & UNIVERSITY OF ARIZONA CONSENT FORM  

PARTICIPANT AND THEIR PARENT OR GARDIAN MUST SIGN THIS FORM  
IN ORDER TO PARTICIPATE 

 
CONSENT FOR PROGRAM PARTICIPATION:  
I acknowledge that there are risks inherent in any outdoor-related program, including but not limited to injury or death arising 
from: participation in outdoor activities, failure to follow instructions of supervisors, communicable illness, and independent acts 
of third parties not under the control of the LHHTA Program staff. In order to minimize risks to myself and other participants, I 
will take responsibility to see that I am properly prepared for all activities and am in good health during the program. 
 
In case of medical emergency, I understand that every reasonable attempt will be made to contact my family physician, or 
the emergency contact named below. However, in the event that my named contacts cannot be reached, I give my 
permission to the adults in charge of the LHHTA Program to secure emergency medical treatment for me. I agree to pay for 
any charges for emergency medical treatment that are not covered by my personal health insurance. 
 
Emergency Contact ______________________________________________________ Phone________________ 
 
Health Insurance Co. & Policy No.___________________________________________ Phone________________ 
 
Family Physician _________________________________________________________Phone________________  
For your comfort and safety, please indicate any special conditions we may need to know about (allergies, 
medical prescriptions, recent injuries or illnesses, etc., use additional paper if necessary): 
 
 
 
 
RULES AND REGULATIONS 
 
PLEASE REVIEW THE RULES AND REGULATIONS CAREFULLY. THESE RULES HAVE BEEN IMPLEMENTED TO 
MAKE THE PROGRAM A SAFE AND SUCCESSFUL EXPERIENCE FOR THE STUDENTS, TEACHERS, OUR STAFF, 
AND THE FACILITIES UTILIZED AS PART OF THE LHHTA PROGRAM. PLEASE INITIAL EACH AGREEMENT.  
_____   I agree that I will comply with the LHHTA Program rules, standards and instructions for behavior, as well as the 

Facility’s standards of conduct.  
_____   I waive and release all claims against the National Park Service, Environmental Education Exchange, and the 

University of Arizona that may be caused by my failure to comply with such rules, standards and instructions.   
_____    I agree to honor and prioritize the LHHTA schedule throughout the duration of the program. LHHTA meets twice a 

month (Wednesday evenings and Saturdays) from late February through Mid-May and Monday through 
Wednesday all day from June 6 – June 22. An outside job or activity that would interfere with full participation in the 
program is strongly discouraged.   

_____   I agree and understand that the staff reserves the right to remove students and teachers from the program at any 
time for misconduct or noncompliance with policies and procedures.    

MEDIA RELEASE  
I hereby grant this program permission to record my likeness and/or voice for use by television, films, radio, or printed media 
to further the aims of this program in related campaigns and magazine articles, booklets, posters and in other ways they may 
see fit.   
CONSENT FOR PROGRAM EVALUATION  
I authorize and permit the staff of this program to contact me following completion of the program to ask for 
information about my educational and career choices and activities. 
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Knowing the risks described above, and in consideration of my being permitted to participate in the Program, I 
agree, on behalf of my family, heirs, and personal representative(s), to assume all the risks and responsibilities 
surrounding my participation in the Program. To the maximum extent permitted by law, I release, indemnify,  
and agree not to sue the National Park Service, Environmental Education Exchange, or the University of 
Arizona from and against any present or future claim, loss or liability for injury to person or property which I 
may suffer, or for which I may be liable to any other person, during my participation in the Program (including 
periods in transit). 
 

I have carefully read this Release Form before signing it. No representations, statements, or 
inducements, oral or written, apart from the foregoing written statement, have been made. This agreement 
shall be governed by the laws of the state of Arizona, which shall be the forum for any lawsuits filed under or incident 
to this agreement or to the Program. 
 
I CERTIFY THAT I FULLY UNDERSTAND THE ABOVE GUIDELINES AND THAT THE INFORMATION 
GIVEN IN THIS APPLICATION IS TRUE AND CORRECT. 

 
 
 
Signature of Applicant:______________________________________________   Date: ______________  
Printed Name: Last _________________________________________ First _____________________________ 
 
 
Signature of Parent:_________________________________________________    Date: ______________  
Printed Name: Last _________________________________________ First _____________________________ 
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Field Trip Permission Form 
Linking Hispanic Heritage Through Archaeology 

 
 
Dear Parent or Guardian, 
Your child is going on an overnight field trip as part of the LHHTA Program. Please read the information at the top 
of this form, then sign and return the permission slip at the bottom of this form by April 2, 2016. (Late permission 
slips may be brought on the 16th if necessary.) 
 
Field Trip Information: 
 
Date: 8:00 am April 16th – 5:00 pm April 17th.  
 
Location:  Montezuma’s Castle National Monument, Montezuma Well, Lolomai Campground and Toozigoot 
National Monument (Departing from the EE Exchange office, 738 N. 5th Ave.) 
 
Cost: There is no cost to families. Except for a sack lunch on Saturday, all fees and food will be provided by the 
National Park Service. 
   
Means of Transportation: 15 Passenger Van 
 
Contact numbers: Trica Hawkins: 520-400-2513 / Olivia Otero: 365-9898 /  Rebecca Renteria: 520-449-5634 
 
Special Instructions: Students need to pack one small overnight duffle for clothing, etc. (refer to packing list), one 
small daypack, and bring a sleeping bag and pad. If necessary, and arranged in advance, sleeping gear will be 
provided. Our campground, Lolomai, has a swimming pool and students may bring a swimming suit if they wish to 
swim. You may read more about our campground here:  http://lolomai.com/ 
 
 

Save this top part of the form for future reference. 
 
 

Cut here-------------------------------------------------------------------------------------------------------------------- Cut here 
 

Please complete and return this part of the form. Sign and initial where indicated. 
 

Linking Hispanic Heritage Through Archaeology – Montezuma Castle – April 16-17, 2016 
 
_____________________________________________________ has my permission to attend this field trip.  
 
_____ (initial) I understand that there will be opportunities to swim and that there are inherent dangers associated 
with water sports.  
 
_____ (initial) I specifically give permission for my son/daughter to swim during this field trip. 
 
 
My child is on the following medications and will be taking them during the trip___________________________ 
 
My child has the following allergies____________________________________________________________ 
 
 
I give my permission for my child,  ________________________________________, to receive emergency 
medical treatment. In an emergency, please contact: 
 
 
Name: _________________________________________ Phone: ______________________________ 
 
 
Parent/Guardian Signature: ___________________________________ Date: _____________________ 
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Field Trip Permission Form 
Linking Hispanic Heritage Through Archaeology 

 
 
Dear Parent or Guardian, 
Your child will be going on two more overnight field trips as part of the LHHTA Program. Please read the 
information at the top of this form, then sign and return the permission slip at the bottom of this form by May 27, 
2016. (Permission forms may be emailed or messaged as photo and the original brought on June 6th.) 
 
Field Trip Information: 
 
Trip 1: Grand Canyon (June 6-8, 2016) Departing at 7am on the 6th, return at 6pm on the 8th 

 
Trip 2:   University of Arizona Archaeological Field School – Mule Creek, New Mexico (June 13-15, 2016) 

Departing at 7am on the 13th,  return at 6pm on the 15th. To read about field school, go to: 
http://anthropology.arizona.edu/archaeology-southwest-and-university-arizona-2016-upper-gila-
preservation-archaeology-field-school or http://www.archaeologysouthwest.org/what-we-
do/investigations/salado/field-school/ 

 
Cost: There is no cost to families. Except for a sack lunch on Saturday, all fees and food will be provided by the 
National Park Service. Students may want to bring some money for snacks or souvenirs.  
 
Drop off and pick up: We will leave from and return to the EE Exchange office, 738 N. 5th Ave. Tucson, AZ   

(Departing at 7am SHARP and returning at 6PM for both trips.) 
 
Means of Transportation: 15 Passenger Van 
 
Contact numbers: Trica Hawkins: 520-400-2513 / Olivia Otero: 365-9898 / Rebecca Renteria: 520-449-5634 
 
Special Instructions: Students need to pack one small overnight duffle for clothing, etc. (refer to packing list), 
one small daypack, and bring a sleeping bag and pad. If necessary, and arranged in advance, sleeping gear will 
be provided. Tents will be provided. Please be mindful of packing space. A full list of gear will be provided 
separately.  

Save this top part of the form for future reference. 
 
Cut here-------------------------------------------------------------------------------------------------------------------- Cut here 
 

Please complete and return this part of the form. Sign and initial where indicated. 
 

Linking Hispanic Heritage Through Archaeology  
Trip 1: Grand Canyon (June 6-8, 2016)  

Trip 2:  University of Arizona Archaeological Field School – Mule Creek, New Mexico (June 13-15, 2016)  
 
_____________________________________________________ has my permission to attend this field trip.  
 
My child is on the following medications and will be taking them during the trip___________________________ 
 
My child has the following allergies____________________________________________________________
 
 

! I give my permission for my child to receive emergency medical treatment. In an emergency, please 
contact (name of parent or other contact): 

 
 
Name: _________________________________________ Phone: ______________________________ 
 
 
Parent/Guardian Signature: ___________________________________ Date: _____________________ 
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Linking Hispanic Heritage through Archaeology 
Grand Canyon National Park – Wupatki National Monument 

June 6 - 8, 2016 
 

Monday June 6, 2016 

• 7:00am  Depart Tucson  
• 12:00  Arrive Wupatki National Monument  
• 12:00 – 12:30 Lunch at Wupatki 
• 12:30 – 3:00 Archaeology tour and discussion with Ian Hough, NPS archaeologist 
•                            & Lyle Balenquah Hopi Tribal Member and Preservation Specialist 
• 3:00pm  Depart Wupatki 
• 5:00pm  Arrive Grand Canyon National Park, Camp @ Mather Campground 
• 5:00 – 6:00 Set up camp, begin preparing dinner 
• 6:30ish  Dinner, Jacob Fillion joins group (taco night) 
• 8:30 -   Star Party at Rim 

Tuesday June 7, 2016 

• 7:00 -8:00 Prepare breakfast 
• 8:00am  Breakfast (mesquite pancakes, bacon, fruit) 
• 8:30am  Clean up breakfast, Make lunches, tidy camp, pack for the day 
• 9:00am   Depart Mather Campground for Tusayan Ruins 
• 9:30 – 10:30 Tusayan Ruins Tour 
• 10:30 – 11:30 Desert View Cultural Heritage Center Tour 
• 11:30 – 12:30 Bag Lunch at Desert View and free time 
• 12:30 – 1:00 Drive back to Grand Canyon Visitors Center (GCVC) 
• 1:00 – 2:00 Free time to explore GCVC Plaza and Mather Point 
• 2:00 – 2:30 Movie “Journey of Wonder” at GCVC 
• 3:00 – 4:00 Grand Canyon Archaeology & Sense of Place Inspiration – Rebecca   
• 4:00 – 5:00 Panel of Hispanic Interns at Grand Canyon National Park 
• 5:00-5:30 Return to camp 
• 5:30 – 6:30 Prepare dinner (hamburgers) 
• 6:30pm  Dinner  
• 7:30pm  Clean-up / group circle / group choice for evening activities 

Wednesday June 8, 2016 

• 7:00 - 7:30 Prepare breakfast 
• 7:30 - 8:00 Breakfast (yogurt, cereal, fruit) 
• 8:00 - 9:00 Clean up breakfast, Make lunches, tidy camp, pack for the day 
• 9:00 – 9:30 Depart for South Kaibab Trailhead 
• 9:30 – 12:30 Hike to Cedar Ridge & back / group circle lunch (either at ridge or rim) 
• 1:00pm  Depart for Tucson 
• 6:00pm  Arrive Tucson 
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